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Abbreviations and Terminology  

  

AI Appreciative Enquiry, a research technique 

CRC Convention on the Rights of the Child (United Nations, 1989) 

DCSF Department for Children, Schools and Families 

DfE Department for Education 

DfEE Department for Education and Employment 

DfES Department for Education and Skills 

EHCP Education and Health Care Plan 

FEX Fixed term exclusion 

Home/host school The original school that a pupil undertaking a managed move is 
on roll at. Although the terms ‘home’ and ‘host’ are 
interchangeable, the research uses the term ‘home’ school as 
this is the preferred terminology by the local authority  

HRA Human Rights Act (1999) 

IYFAP In Year Fair Access Panel; a panel of high school head teachers 
that meet periodically and which acts as the single referral 
pathway for securing alternative provision or a change of setting 
for a young person 

LA Local Authority 

MM Managed Move 

PEX Permanent Exclusion 

Receiving school The new school to be attended by a pupil on a managed move 

Restorative Justice An approach which holds the wrong-doer accountable to support 
them in making reparations 

SEMH Social, Emotional and Mental Health 

SEN Special Educational Needs 

SENCO Special Educational Needs Coordinator (also Special Educational 
Needs and Disabilities Coordinator) 
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Managed Moves: An alternative 

to permanent exclusion 

 

 

The lifelong implications of the exclusion 

of a young person from an educational 

setting for both the individual and society 

has been frequently documented (Centre 

for Social Justice, 2013; Social Exclusion 

Unit, 1998; Scott et al., 2001). Worryingly, 

in 2011, the Children’s Commissioner 

(Atkinson, 2011) found that 40% of 16-18 

year-olds that were not in employment, 

education or training had previously 

experienced permanent exclusion (PEX) 

from education. 

 

Exclusion from school can lead to 

prolonged absence from education, 

impacting upon the young person’s 

potential to obtain qualifications. As a 

result, this can impact upon their 

employment pathway. The Centre for 

Social Justice (2013) identified educational 

failure to be one of the five pathways to 

poverty; without nationally recognised 

qualifications or work experience, a young 

person can find securing employment 

challenging. In turn, being out of 

education, training or employment could 

increase the likelihood of the young 

person experiencing social exclusion and 

entering onto a criminal pathway (Social 

Exclusion Unit, 1998), with many 

becoming known to the Youth Offending 

Service. Children experiencing social 

exclusion have also been shown to have a 

significant financial impact on society, 

costing ten times more in public services 

than their peers (Scott et al., 2001). Young 

people are PEX from educational settings 

for a range of reasons including persistent 

disruptive behaviour, physical and verbal 

aggression and substance related 

offences. When a young person commits a 

one-off offence, such as bringing an illegal 

substance or a weapon onto school 

premises, local policies and behaviour 

strategies usually define that these are 

‘PEX offences’. However, national 

exclusions data for the academic year 

2014-2015 indicates that, in England, 

persistent disruptive behaviour remained 

the most common reason for both fixed 

term exclusions (FEX) and PEX (DfE, 2016). 

Furthermore, certain groups of children 

were recorded as being more likely to be 

PEX. In England in 2014-2015, these were: 

 age group (just over a quarter of PEX 

were for pupils aged 14) 

 males (three times more likely than 

females to be PEX) 

 specific ethnic groups (Black Caribbean 

pupils being three times more likely to 

be PEX than the whole school 

population) 

 pupils with identified Special 

Educational Needs (SEN) accounted 

for over half of all PEX  

 Pupils with SEN support had the 

highest PEX rate (over 7 times more 

likely to receive PEX than pupils with 

no SEN) 
DfE (2016) 
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School exclusions must comply with 

national and international law; the Human 

Rights Act (1999) outlines an individual’s 

right to education and their right to non-

discrimination. Furthermore, the 

Convention of the Rights of the Child 

(United Nations, 1989) Article 3 relates to 

working in the best interests of the child, 

Article 12 gives children the right to have 

their voice heard regarding decisions 

made about them and Article 28 outlines 

their right to education. Therefore, 

exclusion policies have been scrutinised 

by differing UN treaty bodies (Parkes, 

2012). As such, a ‘managed move’ (MM), 

first introduced through the Social 

Inclusion: Pupil Support document (DfEE, 

1999) as an alternative to PEX, could be 

understood to address the legal and moral 

difficulties that school exclusion can bring. 

Official guidance defines a MM as 

allowing a young person a non-punitive 

fresh start at a new school, with the full 

cooperation of and consideration given to 

the views of all parties involved, including 

the young person, their parents/carers, 

school governors and local authority 

officers. Additionally, parents and pupils 

should not feel pressured into a MM 

under threat of PEX. Furthermore, as a 

result of a MM, there is no formal log of 

an exclusion on the pupil’s school record 

and they spend less time out of education 

(DCSF, 2008; DfE, 2012).  

 

A MM sees a young person attend an 

alternative school (‘receiving school’), 

usually in the same local authority, for a 

trial period. Upon review, the MM is 

deemed successful if the young person is 

taken onto the school roll permanently. 

However, should it be agreed that the 

move has not been successful, the child 

will return to their original (‘home’) school 

and not change roll. 

 

Under official guidance (DCSF, 2008; DfE, 

2012), MMs are one alternative to 

exclusion open to school leaders. 

However, there is no statutory 

requirement for schools to carry out 

MMs, and as such there is no official 

guidance outlining how MMs should be 

planned, implemented and evaluated. 

 

What does the literature say 

about managed moves? 
Bagley and Hallam (2015a) identified the 

lack of an evidence-base or formal 

evaluation of MM use. They also outlined 

how LAs currently take responsibility for 

instigating MMs using their own 

protocols. There is also no standardised 

guidance for the planning, 

implementation or evaluation of MMs, 

nor are there any regulatory systems in 

place to record and monitor their use at 

the national level (Osler et al., 2001). 

 

A comprehensive guidance document for 

the effective use of MMs was presented 

by Abdelnoor (2007) in his ‘Complete 

Guide to Managed Moves as an 

Alternative to Permanent Exclusion’. 

According to this guidance, MMs should 

occur as part of the planned provision for 

a young person, and should occur before 

the point at which they become at risk of 

PEX. MMs should aim to plan for recovery 

and should be used proactively as a 

strategy to meet the needs of the young 
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person. Abdelnoor also advocates that the 

young person and their parents should 

play an active role throughout the MM 

process. Instead of rejection, both the 

young person and their parents/carers 

should be involved in a solution focused 

approach to reduce potential feelings of 

rejection. Restorative Justice is, according 

to Abdelnoor, a key concept in MMs; they 

should be enabling the wrong-doer to 

make reparations and for all to take 

accountability. Therefore, when starting 

at a new school, the reputation or history 

that a young person may have should be 

overlooked, enabling them to have a 

‘fresh start’.  

 

Abdelnoor also makes clear that those 

children at risk of PEX are often those who 

have been educationally disadvantaged by 

social and relational factors such as social 

deprivation, dysfunctional relationships, 

poor parenting and developmental needs. 

Many school environments are such that 

these young people are likely to perform 

poorly, so MMs should acknowledge and 

compensate for this. These young people 

could be some of the most vulnerable in 

the educational system whom 

professionals have a duty of care for. 

Children should not be asked to move 

because they are ‘bad’ but because their 

difficulties can be best addressed at an 

alternative setting.  

 

Abdelnoor advocates four key values and 

three core criteria which he deemed 

essential for effective and positive MMs 

as shown in figure 1: 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Key values and core criteria required for 

effective managed moves.  Abdelnoor (2007) 

 

  

1. Respect for equal opportunities 

2. Attention to the needs of the whole 

person, including personal, social, 

emotional and psychological needs 

3. Promotion of choice and voluntary 

participation 

4. Appreciation and acceptance of feelings 

and opinions of all involved  

1. Participation in a managed move should 

be voluntary for all involved 

2. The managed move should be facilitated 

by somebody impartial to all 

3. The managed move should be supported 

by all professionals involved, the family, 

friends and the young person 
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Bagley and Hallam (2015b) researched 

pupil and parent perception of MMs and 

found the concepts in figure 2 to be of 

importance to them; 

 
Figure 2: Parent/carer and pupil perceptions of 

managed moves. Bagley and Hallam (2015b) 

 

From Bagley and Hallam’s (2015b) 

research, it is important to recognise that 

pupils and their parents/carers were able 

to identify factors which led to successful 

outcomes; by no means were their 

responses wholly problem-focused. It is 

clear that for MMs to be successful, the 

views of the young person and their 

parents/carers should be sought and 

taken into account. This will ensure that 

their needs and wishes are met in the 

most appropriate way and demonstrates 

commitment on the part of the LA and the 

schools to meeting the needs of the young 

person, perceived to be contributory to 

the success of MMs. 

 

Bagley and Hallam (2015a) also explored 

the perceptions of school staff and LA 

officers to MMs, finding many factors 

contributing to the success of a MM as 

shown in figure 3; 

 

 
 Figure 3: School staff and local authority officers’ 

perceptions of managed moves. Bagley and Hallam 

(2015a) 

 

What is apparent is that all participants 

highlighted that a young person having a 

genuine fresh start in a school contributed 

to the success of a MM. 

  

Initial process of managed 
move 

Reason for managed move 

•Improved self perception 

•More effective learning 

Conceptions of success of 
managed move 

•Honouring the fresh start with no 
reputation 

•Improved home/school communication 

•Increased pastoral support including 
transition work 

•Improved relationships with staff and 
peers 

•Stronger commitment from both the 
family and the school 

•Better school suitability to meet the needs 
of the young person 

Factors contributing to 
success of managed move 

Problems experienced 
during managed move 

•Honour the ‘fresh start’ 

•Multilateral dialogue between the two 
schools, the young person and their 
parents/carers 

•Use managed moves as an early 
intervention strategy  

•The building of good relationships 
between the young person and school 
staff 

•Having a key worker assigned to them 

•Utilise a buddy system for starting in a 
new school 

•Take into account the young person’s 
views to give them a sense of agency in 
making the managed move work 

School staff and local authority 
officer perceptions of managed 
moves  
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The national and local context: 

Procedures and statistics 
Due to the nature of MMs being non-

statutory, there is no national guidance or 

data regarding their application or rate of 

success. There is also no regulatory 

system for assuring the quality of MMs or 

tracking the trajectory of pupils 

undertaking a MM. This responsibility lies 

with LAs. 

 

The Salford LA MM protocol is revised 

annually (see Appendix 1 for the 

September 2014 and Appendix 2 for the 

September 2015 versions of the 

protocol)1.  The 2015 revision of the MM 

protocol covers all in-year admissions, 

including standard in-year applications for 

parents wishing their children to move 

schools for a range of reasons including 

bullying, siblings at the new school, and a 

house move. It also specifies a clear 

procedure to follow in the case of a school 

concern MM. A MM is deemed successful 

when the pupil is taken onto permanent 

roll at the receiving school after the 12 

week trial period. If this does not happen, 

then the pupil returns to their home 

school and the MM is deemed to be 

unsuccessful. 

 

With the appointment of the current LA 

Inclusion Officer, the LA commenced data 

collection on MMs. The first full academic 

year of MM data was collated in 2014-

2015 which shows the following: 

                                                             
1
 Please note that the formatting of the MM 

protocols in the appendices may not reflect the 
print copies. 

 119 ‘in-year’ MMs (parental 

requests), of which 89 were 

successful (76%) 

 56 ‘school concern’ MMs (where 

relationships at the school have 

broken down irrevocably or the 

home school feels that they are 

unable to meet the pupil’s needs 

adequately) of which 13 were 

successful (23%) 

 

As this is the only full data set at the time 

of commencing the research, this is the 

group of pupils and families that will be 

focused upon. From the data available, it 

is evident that the in-year parental 

request MMs have a significantly higher 

success rate than the school concern 

MMs. Therefore the school concern MMs 

will be the focus of the current research. 

The school concern Salford statistics for 

2014-2015 reflect the wider trends in 

England (DfE, 2016) and within the wider 

literature which suggest that pupils 

undertaking a school concern MM are 

more likely to be male and have additional 

needs. Of the 56 school concern MM 

referrals in Salford during the academic 

year 2014-2015; 

 64% were male 

 57% were due to persistent disruptive 

behaviour 

 38% were identified as SEN without 

statement or EHCP 

 34% of cases had some level of 

safeguarding concerns (Child 

Protection or Child in Need level) with 

a small number of previously Looked 

After young people 

 61% had previously been subject to at 

least one FEX 
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The research: Rationale 
The current research was commissioned 

by the LA Inclusion Officer. After analysis 

of the MM data for the academic year 

2014-2015, concern was raised regarding 

the effectiveness of the practice applied 

within Salford schools in relation to School 

Concern MMs. As such, the Salford 

Educational Psychology Service was 

commissioned through Salford City 

Council’s SEMH (Behaviour) Strategy to 

carry out a research project. The aim was 

to identify factors contributing to the 

success of school concern MMs. By 

identifying these factors, along with those 

identified within the reviewed literature, a 

best working practice guide for Salford 

schools could then be developed with the 

aim of improving the success rates of 

school concern MMs.  

 

With only a 23% success rate during the 

academic year 2014-2015, it is pertinent 

to find out the factors which contributed 

positively to the successful school concern 

MM cases, and to ascertain manageable 

next steps to improve these outcomes for 

the pupils of Salford. Therefore the 13 

families who experienced a successful 

managed move within the academic year 

2014-2015 were invited to participate in 

the study. 

 

Bagley and Hallam (2015a, 2015b) 

identified through their research that 

school staff, LA officers, the young people 

and their carers were all able to identify 

factors which led to successful MMs. As 

such, this research offers the opportunity 

for the young people, their carers and 

school staff in Salford to identify what 

they feel works well with MMs currently. 

It also allows them an opportunity to 

present an ‘ideal world’ scenario; the 

opportunity to describe what would 

happen to guarantee that a MM would 

work. In this way, the present research 

will identify examples of current good 

practice as well as identifying key 

priorities, from the stakeholders of the 

MM process, for improving the MM 

experience for all parties involved. 

 

Two key research areas emerged from the 

literature search and from consultation 

with the head teachers attending the In 

Year Fair Access Panel (IYFAP). The 

research areas identified were the 

requirement to identify good practice 

already occurring in MMs in Salford, and 

to identify key next steps for improving 

MMs from the perspective of the 

participants involved in the MM process. 

 

The research: Planning and 

considerations 
As the rate of successful MMs was 

significantly low in the academic year 

2014-2015, an Appreciative Enquiry 

(Preskill and Catsambas, 2006) approach 

was used because it asks research 

participants what is currently working well 

and allows them to ‘dream’ an ideal 

situation. This presents a solution-focused 

approach and negates a focus on negative 

aspects of experience. 

 

An adaptation of a Request for Ethical 

Approval form (Appendix 2) was used as a 

prompt to ensure that the research was 
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carried out safely and with due 

consideration for the wellbeing of the 

stakeholders involved. MMs, particularly 

given the rate of unsuccessful MMs, could 

present as an emotive topic for the young 

people and adults participating in the 

research. The form prompted us to 

consider; the purpose and methodology 

to be used, the types of participants and 

how they will be recruited (including 

inclusion and exclusion criteria), the 

location of interviews and focus groups, 

the main ethical issues which could arise 

from the research and action to be taken 

to negate these, the justification for the 

involvement of children under the age of 

16 years, potential adverse effects for 

participants and action to negate these, 

safeguarding procedures and precautions, 

and the protection and confidentiality of 

data collected. 

 

The LA Inclusion Officer and SEMH 

outreach team were consulted at every 

stage of the research planning process. 

 

The research: Methods 
Bagley and Hallam (2015b) identified that 

pupils, their parents/carers and school 

staff could all identify aspects of the MM 

experience which they found positive as 

well as challenging. Therefore, it was felt 

that the research should identify what is 

currently working and potential next steps 

from the perspective of these 

stakeholders. 

 

Information packs and consent sheets 

were sent to the parent/carer of the 13 

pupils that had a successful MM in Salford 

in the academic year 2014-2015.  

 

The following week, telephone calls were 

made to these parents/carers to discuss 

the research and to identify consenting 

participants. These calls provided an 

opportunity for the family to ask 

questions and to book follow-up calls or 

interview appointments. 

 

Telephone interviews, following a semi 

structured schedule, were held with 4 of 

the parents/carers of the 13 successful 

MM pupils with a further 1 interview 

being held face-to-face. Each interview 

lasted between 35-55 minutes and was 

recorded using a Dictaphone for 

subsequent transcription. Prior to 

commencing the interview, verbal and 

written consent were obtained. 

 

Once parental/carer consent for their 

child’s participation was given, two 

individual face-to-face interviews were 

carried out with pupils who had 

experienced a successful MM. After a 

further explanation of the research, the 

pupils were given an opportunity to ask 

questions and to give their written 

consent. Each interview lasted 20-30 

minutes, followed a semi structured 

schedule, and was recorded using a 

Dictaphone for subsequent transcription. 

 

A focus group with the named MM lead 

professional (‘MM lead’) from each high 

school in the LA was held in order to 

obtain the views from the school 

professionals in a fair and manageable 

way. Using an Appreciative Enquiry 
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approach, they were asked to list 

examples of good practice in MMs in 

Salford. These were collated on flipchart 

paper. Each participant had 5 index cards 

and was asked to choose the five aspects 

which were most important aspects to 

them, awarding each a score between 1 

and 5 (5 being most important). These 

scores were then totalled to find the most 

important aspects of good practice across 

the authority. The process was repeated 

with the question ‘in an ideal world, what 

would a MM in Salford look like?’. This 

round asked the professionals to remove 

barriers to the MM being successful and 

consider what could help guarantee a 

positive outcome for every MM.  
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Findings: Key themes arising from parent/carer and young person 

interviews 
 

The interviews with the parents/carers and the pupils were transcribed verbatim. These 
transcriptions were then subjected to thematic analysis in order to identify key themes 
emerging of importance to these participants. Figure 4 below represents the four emergent 
themes and sub-themes of ‘An Individualised Approach’, ‘Support’, ‘Partnership Working’, 
and ‘Policy and Procedure’. The following section presents illustrative quotes for each 
theme and sub-theme. 
 
Pseudonyms have been used for all names of participants and schools to maintain their 
anonymity. Participant quotes are used verbatim with the exception of some minor 
amendments to remove identifying information. 
 
The theme ‘Emotional Impact of Managed Moves’ was referred to by all participants 
throughout the interviews. It is represented in figure 4 as encircling the other four themes 
due to the impact that each theme can have upon participants’ emotions throughout the 
MM process. 

Figure 4: Key themes from interviews with parents/carers and young people 
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An 
Individualised 

Approach 

Strategies for 
success 

Welcome 
and ethos 

Peers 

Children's 
needs 

identified 
and 

supported 

An Individualised Approach 

All parents and young people interviewed referred to the importance of the schools taking 

an individualised approach to the MM. Taking the time to get to know a young person, their 

family and their needs and using this to create a plan tailored to them was valued highly by 

them. The following sub-themes arose: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: Sub-themes within ‘An Individualised Approach’ 
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Strategies for success 

‘she had regular 
little check-ins' Sarah 

All participants referred to a 
range of strategies that they 

felt contributed to the 
success of their MM. One 

parent talked about how the 
receiving school would 

‘check-in’ with her daughter; 
this was felt as the school 
being proactive in making 
sure that she was settled 

and so that any issues 
arising could be resolved 

before they grew into more 
complex difficulties. 

Leanne was keen to share her feeling that the primary reason 
for the success of her child's MM was that she went straight 
into a class rather than attending a seclusion unit first. It was 

felt that in a previous MM her daughter had met the 
‘mischief makers’ when she attended the seclusion unit 
rather than being integrated into a class. Whilst Leanne 
recognised that use of seclusion was well intended and 

meant to support her daughter, she did feel that it did not 
allow her to meet the peers that would become the positive 

role models that she needed at the time. 

‘she didn’t go into seclusion there. So she 
was introduced straight into a class. … she 
wasn’t on day one meeting, you know, the 

mischief makers’. Leanne 

‘he actually made a point of taking him to that class and showing him 
that.…A very friendly approach.’ Tina 

Tina praised the receiving school on the individualised approach they took to welcoming her child 
into the school. On the tour of the school she noticed how the staff member had understood that 
her child had a particular interest in one subject area and that the staff member made a point of 
showing her child this area of the school. Taking the time to understand the young person as an 

individual was very much felt to be a positive factor in the MM. This individualised approach meets 
the requirements of Article 3 of the CRC (UN, 1989) which states that interests of the young person 

should be central to all actions taken. 

Kate talked about how the buddy system 
worked well, saying the buddy was 

‘wonderful’ with her child. Both of the 
young people we interviewed also 
described how a buddy gave them 

someone to talk to with any questions, 
and someone to show them where to find 
parts of the school. The buddy appeared 

to alleviate much of the initial worry about 
meeting peers and finding their way 

around a new school and use of buddies 
was also found to be a successful strategy 

by Bagley and Hallam (2015a). 

‘the buddy was absolutely 
wonderful with him’ Kate 

‘[If] I had any trouble then I 
[could] just go to a certain 

teacher...’ Matt 

Finally, the staff taking the time to go over the 
rules and procedures at the new school and 
having a named staff member to seek help 

from were identified as positive factors in the 
MM. This finding reflects that of Bagley and 

Hallam (2015a) and highlights the importance 
of having an assigned key worker during the 

MM. 

‘...he went over the rules with me’ 
Matt 
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‘nobody would know her there’ Leanne 

A fresh start with peers was also valued as a positive factor in a MM. Leanne discussed how she felt 
that her daughter’s behaviours were being influenced by other pupils she had met in previous 

unsuccessful MMs. However, at her new school, she was not starting out with a prior reputation to 
'live up to' with new peers and, as such, had the opportunity to meet pupils who would have a 

positive influence on her daughter's behaviour instead. 

‘they don’t check up on you like every day… they’re not like asking you 
questions every day like ‘oh have you done this? Have you done that?’ Matt 

For the young person, the way that the MM is monitored played a factor in their engagement in the 
MM. Whilst one young person appreciated having a teacher to ‘check-in’ regularly with them, the 

other young person interviewed appreciated being treated just like all of the other pupils and having 
autonomy in when they sought help. Bagley and Hallam (2015a) identified that good relationships 
between the young person and school staff supported a MM; in this case, they facilitated a deep 

understanding of the young person and their preferences. This demonstrates how an individualised 
approach to each MM is important as pupils will have different monitoring preferences which should 

be respected.  

'like I speak to Miss...she’s like dead supportive in this school' Hannah 

Welcome and ethos 
‘none of the teachers 

knew she was there on a 
managed move. She 

walked in as ‘this is just a 
new pupil’, not ‘this is a 
managed move pupil’ 

Sarah 

As identified by Abdelnoor (2007) 
who stated that past reputation 
should be overlooked, and by 
Bagley and Hallam (2015b), a 

welcoming fresh start was 
understood to be a key factor in 

the success of the MM. A few 
parents commented that their 

child was not introduced as a ‘MM 
pupil’, an identity which has grown 

to be associated with a young 
person that is a ‘trouble maker’. 
When the child had a genuine 

fresh start, they were given the 
same opportunities as any other 

pupil.  

‘I just think this school’s just 
better...like Miss and how she supports 

me’ Hannah 

The ethos of the school and matching this to the 
young person was felt to be an important factor in 

the success of the MM.  Kate described the difference 
in the way pupils interacted with her son between the 

schools. Hannah’s feeling that the school is ‘just 
better’ reflects this; she feels more supported and as 
such is engaging more in lessons. She could identify 

that her behaviour and attitude have improved. 
Making sure that pupils like the ethos of a receiving 

school is likely to contribute towards the success of a 
MM; if they feel settled and part of the community at 
school then they may be more likely to engage with 

and commit to the move. 

‘...the difference in the children. Grady 
High, they asked him does he want a 

piece of toast 'cos they thought he had 
no money.…that wasn’t the norm at 

Barton.’ Kate 
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Peers 

‘I already knew a few 
girls here so I don’t 

know what I would’ve 
done if I wouldn’t have 
known…I don’t think I 
would’ve gone!’ Hannah 

For the pupils, one of the most 
common and most significant 

factors in a successful MM was 
the importance of already 

knowing someone at the new 
school. For Hannah, the thought 

of not knowing anybody was 
overwhelming and could have 

been a barrier to her approaching 
the MM with a positive outlook. 

From a parental/carer perspective, the importance 
of making new peer groups in a successful MM was 

highlighted by Carly. Unfortunately, her son had 
had a series of unsuccessful MMs and as such she 

feels that he has missed opportunities to form peer 
relationships. She reflected upon the importance of 

having friends to our overall sense of wellbeing 
and, as such, our ability to engage within learning. 
Taking the opportunity to use the fresh start of a 

MM to support pupils in forming new relationships 
is a contributory factor in the key of a successful 

MM.   

‘He’s got no friends because he’s been 
moved about. We need a good friend 
in our lives! We need peers! Not only 
do we learn in education from school 
but our peers help us grow up, don’t 

they?’ Carly 

‘there were a couple of familiar faces there for her. So that worked 
well because they were good girls.’ Leanne 

The importance of having the right friends was identified by the parents that we interviewed. 
Whilst Leanne had initially discussed the importance of being unknown at the new school, she 
then went on to explain how having a few ‘good girls’ as ‘familiar faces’ for her daughter had a 
positive impact upon the MM. It appears that entering a school without a reputation and being 

able to engage immediately with peers who are likely to have a positive impact on a young 
person supported a successful MM. Tina appreciated the school asking her child who they 

would like to be buddied with and felt this was a factor in the successful MM as it reduced his 
anxiety about making new friends and being totally isolated. 

‘They asked him who his particular friends were at primary and erm, 
they buddied him up with one of them.’ Tina 

The role of peers in contributing to a successful MM is demonstrated by the frequency that 
peers were referred to. The impact of peers is epitomised by Hannah's reference to being 

unable to comprehend starting a school without any known peers. Bagley and Hallam (2015b) 
also found peers to be a critical factor in ensuring the success of a MM. Therefore, the young 

person's peer group and preferences should be taken into account and planned for throughout 
the MM process. 
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Children's needs identified and met 
’Children that go on managed moves generally tend to have a reason 

for a managed move. And I think schools should take their time to 
understand those reasons rather than just ‘get on with it’.’ Sarah 

Three parents highlighted the importance of both home and receiving schools working to 
identify and meet children’s needs. Whilst reflecting on her experience of the MM, Sarah 

identified that pupils usually have their ‘reasons’ for MMs. It is common for pupils experiencing 
a MM that these needs are broadly socially and emotionally based, manifesting in challenging 

behaviours. Sarah felt that schools should help the young person in meeting their needs. 
Indeed, taking the time to understand a young person's needs will allow for more effective 

provision planning in order to meet these needs. Article 3 of the CRC (UN, 1989) outlines that 
all actions concerning children should consider the best interests of the young person. 

Therefore, schools should be ensuring that the child is given every opportunity to succeed and, 
as such, should work to identify any additional needs at the earliest opportunity. This should 
occur before a MM is deemed appropriate, should it be felt that the young person's needs 

would be better met at an alternative setting. Furthermore, parents valued schools treating 
their child as an individual rather than applying stereotypes. The importance of identifying and 

addressing the needs of the whole person in making a successful MM was identified by 
Abdelnoor (2007); this was done for Sarah and her daughter, contributing to the success of the 

MM. 

‘They understood her as a person and took the time to care about her 
thoughts and feelings...And they understood what her triggers were 

for her behaviour, how to speak to her’ Sarah 

‘I just don’t think they are very understanding at that school. Like cos I 
had loads of stuff going on at home as well.  

[Did they help you out with that?] No, not really.’ Hannah 

Of note was the pupils’ ability to recognise the difference in the schools’ abilities to meet their 
needs. One pupil that we interviewed was very clear in contrasting both schools’ approaches and 

investment in helping her with her behaviour. She recognised that she needed help with difficulties 
she was having outside of school which she did not receive. Instead of understanding her behaviour 
as communication, staff would ‘throw behaviour points’ at her, felt as unhelpful and punitive. She 

contrasted this with the effort and time that her new school took in getting to understand her 
needs, both in school and outside of school. She knows that she has a good support network and 

that they will listen to her views. This reflects the guidance given by Abdelnoor (2007) which states 
that MMs should be considered when a child's needs can be best met at an alternative setting and 

that pupils should be involved in the MM.  

‘she [staff at receiving school] would listen to my side of the story...dead 
supportive.' Hannah 
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Support 

One of the key themes emerging from the interviews was ‘support’, with the sub-themes of 

‘support of the receiving school’, ‘missing support from home school’ and ‘external support’.  
 

 

 

 
 

Figure 6: Sub-themes within ‘Support’ 
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Support from the receiving school 

‘Hill Road were fabulous. They 
just said don’t buy her a 

blazer...we will lend her one.’ 
Leanne 

Parents and carers appreciated the ongoing 
practical support from the receiving school, 
particularly in terms of the financial impact 

of MMs. Two parents recognised that 
uniforms were a key expense and source of 
distress in a MM, and both highlighted their 

appreciation of the receiving school 
recognising this and attempting to ease the 

financial strain. Leanne highlighted how 
pupils cannot move to a new school until 

they have the correct uniform but that she 
was keen for her daughter to start at her 

new school immediately. As such, the 
receiving school's efforts to ease the 

financial burden of MMs was a key factor in 
improving the parental/carer experience of 

MMs.  

 

Both pupils identified the 
practical and pastoral support 

available to them at the 
receiving school as being 

important. This is reflective of 
Bagley and Hallam's (2015b) 

findings that pupils and 
parents felt that increased 

pastoral support contributed 
to the success of their MM. 

Additional opportunities, such 
as tuition and clubs, are likely 

to improve the pupil 
experience and attitude 
towards a MM. Having 

additional adults to talk to, 
whom they can approach with 

difficulties and trust to seek 
help from, could provide some 
comfort for the young person 

and make transitions into a 
new school run smoothly. 

‘You get tuition, 
there’s clubs. And, 

erm, there’s a lot of 
teachers you can talk 

to.’  Matt 
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'the doors of the [home] school were shut. Monday morning he 
was going to the [alternative] school. … We no longer had any 

correspondence or interaction.’ Carly 

 
In addition to reflecting on the quality of support they experienced at their receiving 

schools, parents/carers were able to identify an abrupt cease in support from the child's 
home school once a MM was identified. Parents and pupils were made aware at the 

MM planning meetings that the trial period is 'probationary' and that if the child does 
not settle at the new school, then they will return to their home school. However, for 

some parents, the MM was perceived as an opportunity to 'get rid' of their child as 'the 
doors of the school were shut', rather than used as a planned intervention to meet the 

child's needs. This research shows that parents would appreciate improved and ongoing 
support from the home school throughout the MM process, particularly as the child 

may return to the home school if the MM is not successful. 

Missing support from the host school 

Both parents and pupils were able to reflect upon the quality of support from their 
home school by contrasting it with the secure feeling of being supported at the 

receiving school. In terms of the findings of this study, the appropriate use of a MM as 
part of a support package for pupils has been identified by parents. Abdelnoor (2007) 
states that children should have a MM when their difficulties can be best addressed at 
an alternative setting. Therefore, the successful MMs in this research have shown that 
they have been successful where the support has been available compared to where it 

hasn’t been previously in the home school.  

 

‘at Dorchester High, no one really was like bothered with me, 
like the teachers...this school is so much better …they’ve got 

quite a good support team’ Hannah 

 

 

 

  



22 
 

There is a clear role for external agencies in facilitating MMs. Having an impartial person 
to facilitate MMs was identified by Abdelnoor (2007) and whilst Salford City Council's 
Inclusion Officer oversees MMs, it would be beneficial to have this third party support 

available. 

Support from external agencies 

‘the school wasn’t really interested in what 
we had to say until Julie*stepped in and said 

‘you’ve got a duty of care to the child’ and 
then they changed their minds’ Tina 

In addition to the support from the receiving school, the 
importance of having an external support agency/worker to 

facilitate the MM and to champion the needs and rights of the 
pupil and the family was identified by parents/carers. One 
family experienced the involvement of an external agency 

worker* and recognised the impact this had on improving the 
outcomes for the young person involved. This participant 
recognised that the support she experienced was not the 

norm. 

Carly was able to contrast two different MM experiences; 
during one she had the support of an external worker, and one 

she didn't. 

The parents also recognised that information about external 
support agenices was not readily available to them. They 

asserted that this information would be very helpful for other 
families experiencing a MM as it is likely that they would not 
know where to seek help from, or 'where to turn'. They felt 

that it would be beneficial for families to be given this contact 
information in a clear and upfront way.  

'He [support staff] is an absolute 
diamond!...He was there [for me]. And there 
for James really, cos he was his mentor too. 
He came and spent some time with James in 

his new school too.' Carly 

 

One young person also 
identified that they 
would have found 
having an external 
agency to speak to 

benficial. A third party 
would be neutral and 
therefore would be 

able to provide 
unbiased information 
for the young person. 
If the pupils are more 
informed about the 

MM process and their 
rights and 

responsibilities relating 
to the MM, then it 
could contribute 

towards the success of 
the MM.  

‘I would have, 
like, wanted 

more 
information on 

what was 
happening.’   

Matt 
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Partnership 
Working 

Communication 

Pupil voice 
Parent/carer 
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Partnership Working 

All parents and young people interviewed referred in some way to the importance of 

partnership working. Within this theme, the following sub-themes arose: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 7: Sub-themes within ‘Partnership Working’ 
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Communication 
‘we was informed it was a two-way thing. If he [son] wanted to go he could 
go…But also, from the teacher's point of view he said 'we do have rules and 
regulations. You have to conform to them…like all the other children'.’ Kate 

Our findings reflected those of Bagley and Hallam (2015a), highlighting the importance of the 
multilateral dialogue between the schools, the parents/carers and the pupil. Parents appreciated the 

explicit sharing of the MM process, finding it reassuring and allowing the development of mutual trust 
in the partnership. Kate’s experience illustrates that highlighting the two-way nature of the 

probationary period alleviated the pressure for her child to succeed. The school explaining their 
expectations directly to the pupil allowed her to take the role of the parent rather than a role 

requiring her to introduce and enforce school rules. Pupils also benefitted from the explicit sharing of 
the MM process, giving them a positive start to their new school and reducing anxiety through an 

understanding of expectations and possible outcomes of the trial period, as in Matt’s case.   

‘Because if you were a bit, maybe, nervous about it being 12 weeks ...if you 
know those rules then you know what’s expected of you.’ Matt 

‘at the 12 week I didn’t hear 
anything. So I did phone. And 
the teacher said he was sorry 
[that he hadn't called].’ Kate 

The importance of communicating 
successes becomes apparent through 

Kate’s experience. The teacher had 
been given no reason to become 
involved in Kate's child's support 
during the trial period, yet these 

reasons for a successful MM had not 
been shared. Whereas there can be a 

tendency to focus on a child’s 
difficulties during a MM, successes 

and strengths should also be 
celebrated. 

‘He was more concerned that she’s 
wearing full makeup, … I did explain 

about the bullying…affecting her 
confidence’ Leanne 

Leanne referred to a mismatch in the communication 
between herself and a school. This highlights the 

importance of schools communicating sensitively with 
parents. In this case, the mother had a good 

understanding of the reason for her daughter’s 
behaviours, whilst the school was concerned primarily 

about the behaviour itself. Working with the parent as a 
partner could be a positive step in understanding the 

needs of the young person. 

'I could speak to the head of year...he 
was very efficient, he was fabulous!' 

Leanne 

‘They will phone me up, they will discuss with me what I need them to do, what 
they need me to do. It really is a real partnership’ Sarah 

The consistency and quality of communication in partnership working was explicitly referred to by 
Sarah and was also found to be a factor in successful MMs by Bagley and Hallam (2015b). Parents 

working as partners are empowered to instigate positive change for their child; positive and consistent 
communication which respects parental contributions can therefore aid a successful MM. Similarly, 
Carly felt like a partner in improving her child’s outcomes and did not have to ‘chase’ for updates. 

When communicating with parents, taking into account and harnessing their desire to support their 
child could facilitate positive MM outcomes. 

‘He never hid anything from me. He was always very straight. If I left him a 
message he got back to me. If anything was going on at school he phoned me to 

let me know, he’d always leave me a voicemail if I was in work.’ Carly 
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In spite of the lack of pupil voice, these MMs were successful, possibly due to the presence of 
proactive parents. Article 12 of the CRC (UN, 1989) outlines children's rights to have thier voice 

heard regarding decisions made about them. Therefore, seeking and taking into account the 
views of the pupil throughout the MM is a fundamental and obligatory aspect of the process.  

Pupil voice 

‘they didn’t say ‘you can do this to 
make you stay in school’, so you don’t 

have a choice.’ Hannah 

The importance of involving pupils as partners in 
decisions which impact upon them – pupil voice – is 

widely recognised as good practice and routinely 
happens in many areas of school life. It also forms 

part of the CRC (UN, 1989) and was found by Bagley 
and Hallam (2015a) to be a factor contributing to 
successful MMs, as taking into account a young 

person's views gives them 'a greater sense of agency 
in making the MM work'. Furthermore, Abdelnoor 

(2007) indicates that a MM should be supported by 
all individuals involved, including the young person. 
However, it appears from this research that this is 
not yet the case in MMs, although the barriers to 
including pupil voice remain unknown. Hannah’s 

quotes demonstrate the adverse effect of not taking 
into account pupil voice within the MM process. 

When a move was first discussed, she attempted to 
modify her behaviour in order to stay at the home 

school. Despite this, the home school continued with 
the MM and her disappointment in this decision was 

clear. Fortunately, she took the move as an 
opportunity for change and to continue her positive 
behaviours. It could be said that some young people 

may not respond so positively. As such, obtaining 
and including pupil voice throughout the process of 
the MM is likely to lead to better outcomes for the 

pupil, the family and the schools. It also ensures that 
the rights of the child are upheld. 

‘like I was being dead good and I 
thought they was going to change 

their minds but they didn’t…. They just 
said no. They kept saying no.'  Hannah  

'I just thought I was 
moving schools and 

that was it.’ Matt 

Two of the parents 
interviewed for this research 

expressed frustration that the 
views of their child had not 
been sought and, as Matt 

describes, they accepted the 
decision made and complied. 
In Carly’s case, she had taken 
it upon herself to find out and 

represent her child’s views. 
Although this is a means of 

representing the pupil’s views, 
it does rely on a parent’s 

engagement within the MM 
process. 

‘No [child's view not 
sought], he just did as 

he was told 
unfortunately. He 

didn’t want to go to 
Lime Tree Lane 

neither! In a way, his 
views were sought 

really. Cos I knew he 
didn’t want to go to 

Lime Tree Lane. I don’t 
know whether they 

really asked him much 
cos in the meetings he 

wasn’t really 
involved.’ Carly 
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Parents reflected positively upon their MM experience when they felt that they were given choices 
throughout the process, as demonstrated by Leanne. She was informed that her preferred school 

wouldn't accept her daughter and advised not to write it as an option, giving her the full quota of three 
preferences. Under current Salford City Council MM protocol, parents are entitled to choose from any 
Salford school. However, offering a limited choice might cause frustration with some parents who may 

see this school as their first choice and, as such, would like to write it as a preference.  

‘there was a selection of schools that were offered. Fulton wasn’t, which 
would have been a good selection from my point of view’ Leanne 

Parent/carer voice 

'I had told them all his issues and problems. As a parent I don’t want him 
starting somewhere without getting any support or anything, if he needs 

it.' Carly 

Throughout the interviews, it became apparent that a factor within the successful MMs was having 
a proactive parent/carer who would strive to ensure positive outcomes for their child; all parents 

referred to the effort that they invested in making the MM a success. Again, this is concordant with 
Abdelnoor (2007) who indicated that the MM should be supported by all involved. In the case of 

these successful MMs, supportive parents could have been a factor in the success of the move. At 
times, the proactivity was initiated by a parent feeling that they were not able to work in 

partnership with the school, or felt under-supported, as demonstrated by Sarah: 

'I had to sort of go to school and say to them, you know, how is things 
working?' Sarah 

'we went out of our way ourselves looking at various other schools in 
other local authorities' Sarah 

An alternative way that parents were proactive was in the planning of school selection and in 
maintaining high expectations of their child. Leanne felt that there was a ‘rota’ of schools that 

would host MM pupils in the hope of deterring them from misbehaving again. After her daughter’s 
behaviour deteriorated significantly through meeting other pupils on a MM in a seclusion unit, she 
felt that she had to give her daughter a fresh start in a school not often used for taking MM pupils. 
Rather than accepting her daughter’s challenging behaviours, Leanne continued to invest effort in 

finding a school that would meet her daughter’s needs and ensure that she could return to the high 
standard of behaviour expected of her:  

‘I took her off the ‘rota’ ... ‘she knew I wasn’t going to give up.’ Leanne 
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Policy and Procedure 
A further key theme arising from the interview data is the experience of the MM protocol 

and procedures. Whilst it is recognised that schools are not responsible for changing the 

local authority policies, the impact of the proper implementation of the protocols and 

importance of the choice of school became apparent. The following sub-themes arose: 

 

 

 

 
 

Figure 8: Sub-themes within ‘Policy/procedure’ 
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Parkes (2012) indicated that exclusion policies have come under the scrutiny of varying UN 
bodies; schools must ensure that school behaviour policies are upholding Article 28 of the CRC 
(UN, 1989) which outlines children's right to education. The Salford City Council MM protocol 
states that MM should be used as part of the school behaviour policy as an early intervention 
means of supporting a pupil's needs and that they must only occur with full parental consent.  

School behaviour policy 

‘‘there was a lot of mention in the run up, 
actually, that things weren’t working out 
and if he didn’t do this and he didn’t do 

that then certain things would happen. … 
I didn’t necessarily know that managed 

moves existed’ Carly 

Whilst schools may use MMs as part of their behaviour 
policies, from the current research it is apparent that 

this policy was not explicitly known to the parents and 
pupils. Those interviewed felt that it would have been 
beneficial for them to have known that a MM was a 
possibility earlier on and at what stage this might be 
considered.  Sarah found that a MM happened as a 

result of her daughter breaching a behaviour contract 
that had been set at a previous meeting rather than to 

better meet her child's needs. Although Carly had 
known that the potential for her child to move schools 
was discussed informally before the MM occured, the 
terminology of a 'MM' and the protocol to be followed 
had not fully been explained. If MMs are built into the 
school policy, the rationale and protocol for their use 

should be shared explicitly with parents and the young 
person. For some parents, this could be a prompt to 

indicate the seriousness of the situation. Furthermore, it 
would mean that when MMs are initiated, all are in  

agreement that it is in the best interests of the child, as 
Abdelnoor (2007) recommends, reducing some of the 

shock and surprise of a MM occuring. 

'a week later it was just a phone call 
‘right, she’s breached her behaviour 

contract, so we are sending her to Grove 
Valley tomorrow, to their exclusion place. 

And then she is going on a managed 
move’ and it was like ‘oh, right, hang on 

a minute.’ Sarah 

Whilst Matt's MM was due to 
a one-off serious incident, 

Hannah’s was due to 
persistent disruptive 

behaviour. Once again, the 
move was not perceived by 
the young person to be part 

of a planned process to 
support them and their 

needs. Instead, they were 
informed that a MM would 
occur after returning from a 
respite placement in another 
school. Whilst it could be that 

the schools had 
communicated and decided 
that the respite placement 

demonstrated that Hannah's 
needs would be best met 

there, Abdelnoor 
recommends the voluntary 

participation of all involved. If 
the behaviour policy states 

that the benefits of a MM are 
to be made clear to the young 
person in a meeting then they 

may be more open to the 
notion of the MM and, as 

such, have a greater sense of 
agency in making the MM 

work.  

‘They just, erm, sent 
me here for 5 days 
and then they just 

decided they wanted 
to put me on a 

managed move here.’ 
Hannah 
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Choice of school 

‘Yes, definitely, yeah.’  

Kate [regarding having a choice of school] 

The final sub-theme of policy/procedure as 
experienced by the families was the impact 
of having the choice of school in a MM. The 

Salford City protocol gives parents the 
opportunity to state 3 preferred schools, 
from all schools in the authority. Within 
these findings there seemed to be two 

contrasting experiences. Some families felt 
that they had total choice of the receiving 

school. These parents perceived the move as 
much more positive and appeared to feel 

more invested  in the MM. The importance 
of supporting parental choice in a MM was 

highlighted by Abdelnoor (2007); in this 
case, the parent experienced a sense of 

agency in making the MM work due to the 
perception of having been able to make 

choices.  

Similarly, one of the pupils interviewed was 
also able to identify that they were involved 
in choosing a school, although ultimately her 

parents decided which schools to write on 
the application form. For her, having a 

choice of school was not a salient feature of 
a MM. Although she did have some element 

of choice, it did not appear that she was 
actively encouraged to be a participant in 
the decision making. As Abdelnoor (2007) 

suggests, a pupil is more likely to be invested 
in the MM when they are able to make an 
informed decision about where they feel 

would be best for them.  

‘who’s choice was it to come to 

this school? Erm, mine.’ Matt 

However this contrasts with the 
experience of a few families interviewed 

who had a choice of schools from a 
limited selection of schools in the 

authority. This gave a sense of having a 
controlled choice and, in two cases, the 
families were told that their first choice 
of school would not consider their child, 

therefore it was suggested that they 
choose another school as their first 
choice. According to the LA policy, 

parents and young people should be 
involved in choosing the receiving 

school. The LA MM protocol makes clear 
that parents have to agree to the MM 
and schools cannot enforce the move. 

Although Leanne was able to accept this 
advice as disappointing and selected 

another school as her first choice, 
another parent might perceive this 

negatively. Being given a limited choice 
of schools could be understood by the 

parent/carer as diminising their element 
of choice in the MM. Parental voice was 
identified by Abdelnoor (2007) as being 

contributory to a successful MM; 
therefore it could be argued that a 

parent has the right to select any school 
for their preferred options. 

‘there was a selection of 
schools that were offered. 

Fulton wasn’t, which would 
have been a good selection 
from my point of view’ Leanne 
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As this subtheme illustrates, the emotional impact of MMs upon parents/carers and young 
people, despite these cases being successful MMs, can not be ignored. Schools and settings 

should plan to support the emotional wellbeing of the family and encourage them to become 
partners in the MM process. 

Threat 
‘it escalated very quickly from, 

you know, her being on 
detention to her being 

threatened with a managed 
move…They just thought that 

well, if we threaten it, she 

might just settle down a bit.’ 
Leanne 

All parents/carers we interviewed referred 
to ways in which they experienced 

‘threats’ throughout the MM. These fell 
into two types of threat, the first being a 

direct threat by the home school of placing 
their child on a MM. Leanne was one 

example of this, explaining that she felt 
that the school threatened a MM to either 

make her daughter comply with the 
behaviour policy or to be able to ‘get rid’ 
of her.  Sarah explained that the school 

stated that they had threatened a MM as a 
scare tactic, and that her child would not 
be able to reach the threshold they set to 
trigger a MM. However, this threshold was 

reached and the MM went forwards, 
resulting in a feeling of punishment. 

However, government guidance states that 
families should not feel threatened to 

participate in a MM under threat of PEX 
(DfE, 2012). 

‘We [home school] have done it 
as a bit of a scare tactic really.’ 

Sarah 

'Basically we was just told 
when we went into Dorchester 
that this is what’s happening 
and, you know, it’s happening 
whether you like it or not.’ Carly 

Secondly, there was the feeling of being 
threatened by the school's ability to 
maintain control and dictate what 
happens due to an inherent power 

imbalance. This was referred to by both 
parents and pupils and appears to show 
that the families felt that the MM was 

done to them rather than with them, as 
demonstrated by Carly’s quote. However, 

Abdelnoor (2007) advocates that all 
participants should be involved voluntarily 

in the MM. Whilst they all may have 
agreed and consented, ensuring that 

information is shared at meetings in an 
accessible way and encouraging parents 
and young people to work together to 
drive improvements could see more 

positive attitudes towards the MM. In 
turn, this could give the family a sense of 
agency and motivation to make the MM 

work, making the process less threatening 
and emotionally distressing to the 
parents/carers and young people. 

Furthermore, the HRA (1999) and the CRA 
(UN, 1989) outline a young person's right 

to education and to be involved in 
decisions made regarding them; involving 
them more positively will also meet these 

legal responsibilities. 
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The Emotional 
Impact of 
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The Emotional Impact of Managed Moves 
All interview participants in this study had experienced a successful MM and were able to 

identify aspects of their experience which they found contributed to the success of the 

move. Despite this, throughout the interviews it became clear that MMs have an 

inadmissible emotional impact upon both the parents/carers and pupils. Means of negating 

this impact must be planned for throughout implementation of the MM protocol. The 

following sub-themes arose regarding the emotional impact of MMs: 

 

Figure 9: Sub-themes within ‘The Emotional Impact of Managed Moves’ 
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Emotional impact on parent/carer 

‘quite stressful for us’ ... 
'Devastated'  

‘I’m still quite upset that she had to 
go down the route of a managed 

move’ Sarah 

All parents referred to a range of emotions felt 
throughout the MM. Although consenting to 

the MM, Sarah felt that there were options for 
supporting her daughter prior to a MM that 
had not been explored. Rather than helping 
her daughter with the emotional difficulties 

she was experiencing, Sarah felt that the 
school had used her child’s behaviours as a 

reason to move her. As a result, the family was 
‘devastated’. Tina’s child was moved due to a 

one off serious incident. As he was usually 
known to be a quiet and friendly boy, but had 

reacted to an incident and had injured another 
pupil, Tina found the MM a ‘big shock’. She 

went on to describe her concern for his future 
as she had been told that other schools would 
not take him; she worried that her efforts to 
keep him ‘on track’ would be countered by 

loss in educational opportunity due to a ‘silly 
mistake’. 

‘It was a big shock’ ... 'the scary bit 
for me was the fact they said that 
no school was going to take him.’ 

Tina 

I was really, really worrying about 
it…they really reassured me and 
sort of gave me as much support 

as I needed’ Sarah 

Whilst all parents referred to the adverse 
emotional impact of the MM, Sarah and Tina 
did go on to describe sources of support and 

feelings of relief. Despite the MM causing 
her family stress, Sarah valued the time that 

the receiving school put aside for her and 
her daughter to talk over the process. 

Reflecting upon her experiences, Sarah 
seemed to be glad that the MM occurred, 
contrasting the initial shock of the decision 
with the support and reassurance received 
from the new school. Relating to this, Tina’s 

relief that her child had settled well was 
evident. She knew that the MM was a 

stressful experience for her child and felt 
pressured for him to succeed. However, with 
the support that the receiving school offered 

and a positive attitude on the part of the 
pupil, he settled quickly. The anxiety about 

making the school move successful 
experienced by parents/carers must not be 

underestimated; providing them with 
sources of support and reassurance is as 

important as supporting the pupil. 

 ‘after the first day or so it was like 
‘thank God for that’, you know, a 

weight’s been lifted off all our 
minds really.’ Tina 

Furthermore, when Carly was reflecting upon the initial MM meeting, she highlighted that, for her, it 
didn’t matter how well the situation was managed. She recognised that it was the acceptance of the 

MM being necessary and acknowledging that her son’s behaviours and engagement in school had 
deteriorated so significantly that he had to move schools that made her feel uncomfortable. This insight 

is important because it demonstrates that even with considerate and collaborative planning together, 
MMs exert a lot of pressure upon family and school relationships. 

‘the way that it was dealt with, it wasn’t dealt with in a horrible manner or 
anything. It’s the situation itself is not a nice situation to be in.’ Carly 
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Emotional impact on pupils 

‘it was just total turmoil for her’ Leanne 

‘they chose to kind of ignore it [emotional difficulties] and cause even 
further emotional problems by shipping her out to a school where she 

knew nobody.’ Sarah 

All parents perceived the process of the MM to have a negative emotional impact upon their 
child. Leanne felt that it was ‘turmoil’ for her daughter due to feeling that the home school had 

not understood or met her daughter’s needs, but she had instead been sent to attend a 
seclusion unit in another school. Sarah also recognised that rather than attempting to 

understand and meet her child’s needs she was ‘shipped out’ to another school. Initially, this 
was felt to have a further negative impact upon her daughter's wellbeing, which then improved 

upon the new school taking the time to understand her as an individual and meet her 
emotional needs. The requirement to have a MM was felt to be unfair by Tina; her son was 

usually a quiet boy and was exceptionally distressed by the serious incident he was involved in. 
Tina indicated that his mental health was impacted upon. Parental concerns regarding the 
emotional impact of the MM on a young person were also identified by Bagley and Hallam 

(2015b). However, their study also found that 'family stress' such as friction between parents 
and between parents and the young person. These factors were not present in the current 

findings; instead, the current study suggests that the emotional stress united the families in 
working together to achieve a common goal. 

‘his mental health state was quite fragile because of what had 
happened. …’ Tina 

‘I was gutted.’ Hannah 

The pupils we interviewed also referred to the negative impact of the MM upon their emotional 
wellbeing. Hannah described feeling ‘gutted’ by being told she was going to be moving schools; she 
felt that she had not been given a chance to redeem herself or make amends with the school, and 
that she didn’t want to be moved from her friendship group.  Matt felt pressured to succeed as he 
was aware that the first 12 weeks were a trial period, inducing feelings of nerves prior to starting. 
He did later refer to feelings of relief when he was taken onto permanent roll at his new school; 

despite the MM process having been stressful for him, he did enjoy his new school better and had 
tried hard to make the MM work. Similarly to Bagley and Hallam (2015b), both pupils found the 

social upheaval a major challenge in the MM but, despite this, both agreed that the MM resulted in 
positive outcomes for them. 

‘Very nervous… I just like [sigh] better be good then!’ Matt 
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Findings: Key themes arising from the managed move lead 

professional focus group 
The tables below show, from the perspective of the focus group members, what is currently 

working well in Salford to make MMs successful and what a MM would look like in an ‘ideal 

world’. 

 

Items highlighted in yellow were also referred to by parents/carers or pupils during 

interviews. 

 

What is working well to ensure successful managed moves in 

Salford? 

Total score Number of 

times voted for 

Communication between schools/relationships 60 13 

Initial agreement with expectations clear 35 11 

Pupil/family engagement or buy-in' through positive mind-set about 

the MM, including pupil/parent-carer voice 

19 7 

Ongoing support by referral school 13 5 

Treating pupils the same 10 4 

Pupil meeting Head/senior staff at earliest opportunity 10 3 

Review meetings - commitment to attending from all stakeholders 9 6 

Being honest and open with all participants 8 2 

School persevering/tolerance, giving an extra 'life chance', not failing  

MM prematurely 

8 3 

Use of intervention groups 8 2 

Early identification (use of MM as prevention) 7 2 

Having realistic expectations of the managed move 5 4 

Including MM as part of policy e.g. behaviour policy 5 2 

Fresh start for the child and family - chance to succeed 5 2 

Staff willingness to be flexible 4 1 

Adhering to the managed move protocol 3 1 

Choosing the right staff to support a fresh start 2 1 

Ability to extend trial period 2 1 

Table 1: What is working well to ensure successful managed moves in Salford? 

 

Table 1 shows, from the perspective of the MM leads, the range of aspects of currently 

occurring good practice in MM in Salford. Items towards the top of the table have been 

voted for by more MM leads and assigned a higher weighting at the voting stage, therefore 

are commonly occurring and working well. In contrast, although being identified as currently 

occurring good practice, items lower in the table may not yet be as embedded or occurring 

as consistently as those higher up in the table.  
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In an ideal world, what would happen to make a managed move 

in Salford work? 
Total score 

Number of 

times voted for 

‘In-betweeners' preparation provision; a short term placement 

offsite to help the pupils’ growth mind-set before new MM 

placement commences 

44 12 

Personalised support including specialist input/advice 40 11 

Family Liason Officer/link person/Managed Move Mentor (MMM) 

for every school 
30 9 

Every pupil and parent to be on board 16 5 

Fast track access to specialist provision earlier 14 5 

All schools to have same expectations e.g. consistency of criteria 

for successful/failed 
13 5 

Excellent communication between home-school-pupil-family 11 4 

Parental support including parenting 7 3 

Identify the right place for the pupil to go in the first instance 

(appropriate referrals, suitable school selection) 
6 2 

Less barriers Tier 2/3 4 3 

Access to alternative provision (not mainstream) - funding 

agreements 
4 2 

Involvement of frontline staff prior to IYFAP 2 1 

More regular reviews 2 1 

Early identification of pupils withdrawn to specialist provision 1 1 

Attachment team in each school 1 1 

Table 2: In an ideal world, what would happen to make a managed move in Salford work? 

 

Table 2 shows aspects of the MM process that the MM leads felt should occur if the barriers to 

effective MM were removed. These represent key priorities for improvements and changes within 

the MM process from the perspective of the MM lead professionals. 
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Summary and recommendations 
 

In conclusion, this research shows that 

there are already many examples of good 

practice occurring in MMs in Salford. , key 

priorities for improving current practice 

have emerged from the data, from the 

perspective of the MM participants.  

 

The current research was commissioned 

by the Salford LA Inclusion Officer due to a 

historical low rate of success in school 

concern MMs. In the academic year 2014-

2015, 23% of school concern MMs were 

successful, with the pupil being taken 

onto permanent roll at the 12 week 

review point. The remaining 77% of school 

concern MMs were unsuccessful, with the 

pupil returning to their home school 

during or at the end of the trial period. 

 

A key difficulty in the process of MMs lies 

in the lack of national regulation and 

monitoring due to their status as non-

statutory, as identified by Osler et al. 

(2001). Instead, this monitoring is carried 

out at the LA level and, as such, there is 

no national data with which to compare 

the Salford data set with. 

 

There are, however, the foundations of a 

research evidence-base into the 

application of MMs and improvements 

required to make MMs an effective 

behaviour support strategy. Bagley and 

Hallam (2015a; 2015b) have researched 

extensively the MM experience from the 

perspective of parents/carers, young 

people and local authority staff. Their 

findings (Bagley and Hallam, 2015b) 

indicated that parents/carers and young 

people found the following concepts 

important to them regarding the MM 

experience: 

 Initial process of the MM 

 Reason for MM 

 Conceptions of success of the MM 

(improved self-perception and more 

effective learning) 

 Factors contributing to the success of 

the MM (fresh start, home/school 

communication, increased pastoral 

support including transition work, 

improved relationships with staff and 

peers, commitment from school and 

family, school suitability to meet 

needs) 

 Problems experienced during the MM 

 

Whilst exploring the LA officer and school 

staff perceptions of MMs, Bagley and 

Hallam (2015a) also identified the 

following concepts to be important: 

 Fresh start 

 Multilateral dialogue between schools 

and family 

 MM as an early intervention strategy 

 Good relationships between staff and 

young person 

 Key worker for the young person 

 Buddy system 

 Take into account the views of the 

young person to give them a sense of 

agency 

 

In his guide to MMs, Abdelnoor (2007) 

advocated four key values and three core 

criteria as being essential to ensuring an 

effective and successful MM: 

 4 key values: 
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o Respect for equal opportunities 

o Attention to the needs of the whole 

person (including personal, social, 

emotional, psychological needs) 

o Promotion of choice and voluntary 

participation 

o Appreciation and acceptance of 

feelings and opinions of all involved 

 3 core criteria: 

o Participation in MM should be 

voluntary for all 

o MM should be facilitated by 

somebody impartial to all 

o MM should be supported by all 

professionals, family, friends and 

the young person 

 

The current research strongly reflects the 

findings of Bagley and Hallam (2015a, 

2015b) in that parents/carers, pupils and 

school staff were all able to identify 

aspects of their MM experiences which 

contributed towards the success of a MM. 

Furthermore, they were also able to 

identify key next steps which would be 

likely to improve the MM experience for 

all participants, and move towards an 

improved rate of success of school 

concern MMs in Salford in the near 

future. 

 

Analysis of the interviews with 

parents/carers and young people 

highlighted, from their perspective, four 

key areas of current good practice 

occurring in MMs in Salford: 

   An individualised approach 

   Support 

   Partnership working 

   Policy and procedure 

The focus group with the MM lead 

professionals also identified a range of 

aspects of currently occurring good 

practice in MMs in Salford. They were also 

able to identify key priorities for 

improvements. There were a significant 

number of strategies or interventions that 

were referred to by both the families and 

the MM lead professionals. 

 

In brief, the following recommendations 

have been made in light of the aspects 

identified by the all of the participants in 

the research and from the literature: 

 An individualised approach 

o Tailor the welcome to the pupil’s 

interests 

o Promote the fresh start 

o Plan for gaps in education 

 Support: 

o Utilise a buddy system 

o Maintain frequent communication 

with the family 

o Consider the practical and financial 

implications of the MM on the 

family 

o Share external sources of support 

with the family 

 Partnership working 

o Schools to work actively and in 

partnership with the young people 

and their family e.g. joint planning 

o Improved intra-school and inter-

school communication  

 Policy and procedure 

o MM to be made explicit in 

behaviour policy 
o MM to be used as early intervention 

and solution-focused support plan 
o Work to identify additional needs at 

the earliest possible opportunity 
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 Emotional impact of MM 
o Staff to consider the MM experience 

from the perspective of the young 

person and their family 
o Ensure sensitive, efficient 

communication with the young 

person and their family 
o Provide a welcoming environment 

tailored to the individual pupil’s 

needs and interests 

 

From the research, it has been possible to 

ascertain existing good practice across 

Salford schools and identify key next steps 

in order to improve the success rate of 

school concern MMs throughout the LA. 

Table 3 below gives recommendations to 

the home school, receiving school and LA 

as a result of the literature review and the 

current research project. 
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Table 3: Recommendations 

Recommendations to both home and receiving schools 
 A named MM lead professional in each school 

 Head teacher to have full commitment to supporting the MM lead professional in attending all MM networking meetings and implementing the 
recommendations 

 Communication  
o With parents/carers and young people, be honest and open whilst sensitive to the emotional impact of the MM. Consider the language and 

terminology used when communicating with the young person and their family 
o Between home and receiving schools e.g. agreeing funding for involvement of other agencies, sharing of information about the young person, 

sharing consistent expectations regarding criteria of a successful/unsuccessful MM 
o Intra-school communication – ensuring that staff in different departments share knowledge about a young person and their strengths and 

difficulties e.g. sharing information between SENCO, MM lead, Behaviour lead, Pastoral lead and Senior Leadership Team 

 Ensure that information about the MM is readily available to parents/carers at the earliest opportunity 
o Legal rights of pupil and family 
o Responsibilities of school, parents and young person 
o Sources of support e.g. Salford Information and Advisory Support Service (SIASS), Salford City Council Information for Parents website 

 Consistent application of current Local Authority Agreed MM Protocol to meet the needs of pupils 
o Ensure behaviour policy includes use of MMs according to the Salford Protocol, making clear the role of the MM lead professional 
o MMs to be used as an early intervention, before the point at which a pupil becomes at risk of PEX, as identified in the protocol. This will negate 

the need for the ‘in-betweeners’ preparation provision. 
o Consideration for use of a MM only to be given if the young person’s needs could be addressed at an alternative setting 
o Ensure that parents/carers and young people have full choice of schools 
o Ensure that other professionals are involved with the pupil as part of identifying and meeting their needs at the earliest opportunity 
o Plan for and commit to attend regular reviews throughout the process, even when the MM is meeting the needs of the young person. This will 

enable the sharing of positive information to parents/carers and pupils 

 Take into account the voice of the pupil and parent/carers 
o Choice of school 
o Views of strengths and difficulties 
o Joint planning between school and family 

 Take time to consider the MM experience from the young person and parent/carer perspective e.g. the impact of an upcoming school move, the 
emotions involved, the importance of peers. Think about what you can do to negate adverse emotional effects of the MM process 
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Home school Receiving school 
 Make use of MMs as part of a longer term solution focused 

plan for behaviour management as an early intervention. This 
should be made explicit within the behaviour policy and shared 
with parents/carers and pupils, and used as part of meeting a 
young person’s needs 

o Seek advice from other professionals/agencies to 
identify a young person’s needs as part of a graduated 
support plan. This will reduce the need for fast-track 
access to specialist provision 

o Actively work with the young person and their 
parents/carers, to form an agreed plan to meet the 
young person’s needs prior to a MM, identifying when 
and why a MM may occur 

 Take into account the impact of a proactive parent/carer within 
a successful MM; utilise this by promoting their involvement   

o Ensure a carefully planned positive behaviour strategy 
for the young person to explicitly indicate where and 
when a MM may occur. This will help to foster support 
from the young person and parent/carer for the MM 

o Promote partnership working through positive use of 
language regarding the MM e.g. working together to 
avoid the risk of PEX by identifying what could be done 
jointly, possible parenting groups or support available 

 Continued support and communication with both family and 
receiving school throughout the MM process 

 
 
 
 
 

 Provide a welcoming ethos and environment to the young person and their 
family 

o Show them aspects of the school that they may be interested in 
o Ask the young person about their strengths and interests 
o Include the young person in decisions made about them 
o Consider the financial impact of the MM on the family 

 Promote a fresh start. Treat the pupil as an individual: 
o Identify preferred strategies at initial meeting e.g. ‘check ins’ with 

adult 
o Use of buddy support system 
o Discuss the pupil’s timetable with them, promoting access to a full 

mainstream timetable 

 Consider the potential gaps that the pupil may have within their education 
due to time out of school 

 Plan to utilise positive role models (including peers already known to the 
young person where possible) 
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Recommendations to Salford City Council 
 Develop a means of sharing key information regarding MMs with parents and families e.g. via leaflet or website 

 Coordinate networking meetings for MM lead professionals responsible for MMs within each school. Initially, to; 
o Review MM protocol 
o Identify the roles and responsibilities of the MM lead professional 
o Develop a structure to implement the recommendations 
o Develop clear criteria for successful/unsuccessful MM 

 Include in the MM data collection whether children have additional needs 
 Develop the role of an impartial MM facilitator through the SEMH outreach service 

 Consider the viability of measuring the emotional impact of MMs on young people 
 Monitor and review progress via the SEMH (Behaviour) Strategy 
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Appendices 

Appendix 1 – Salford City Council Managed Move Protocol 2014-2015 
Secondary “Managed Moves” Protocol 

September 2014 

 

This protocol has been agreed in partnership between the Local Authority and Secondary 
School Headteachers. There is a real commitment to ensure that all children within Salford 
are placed appropriately to ensure they have a positive educational experience. There is 
also a clear understanding that, in order for this protocol to work successfully, there must be 
a clear strategic and operational lead from the Local Authority which will be supported by 
Headteachers.  
 
1. PURPOSE OF THE PROTOCOL 
 
1.1 This protocol is intended to meet the needs of those young people who are seeking 

or require a transfer from their current secondary school whose school placement 
has broken down and who would benefit from a “fresh start”. 

 
1.2 It is intended to acknowledge the real need of vulnerable young people where the 

current school placement has irrevocably broken down. 

 

1.3 When necessary, schools will admit pupils with challenging educational needs on an 
equitable basis, eliminating the need for any school to admit an unreasonable 
proportion of such pupils 

 

1.4 This protocol will be equitable, transparent, managed and have the confidence of all 

schools. 

 

2. PRINCIPLES OF THE PROTOCOL 

 

2.1 All schools, including faith schools and academies, must co-operate and work in 
partnership if the protocol is to have a consistent and positive impact. 

 

2.2 A Managed Move should be presented as a positive strategy and be part of the 
schools overall behaviour policy.  

 

2.3 It is expected that the option of a Managed Move will be given full consideration prior 
to a permanent exclusion for cumulative incidents of misbehaviour. 

 

2.4 Salford schools will work in partnership to arrange Managed Moves between schools 

as the driving principle is that such moves are negotiated by school to school 

agreements, with the LA playing a limited role in this partnership working. However, 

schools will inform the Inclusion Officer, as identified in the IYFA protocol, to ensure 
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there is consistency in the placement of all children across the city in relation to Fair 

Access.  

 

2.5  The system of Managed Moves will embody the principle that all schools are 

committed to a fair process to ensure vulnerable and challenging children are not 

“moved on” from school to school in an unplanned or unco-ordinated way which may 

have a detrimental impact on other local schools.  

 

2.6 The Inclusion Officer will ensure that all pupils subject to a Managed Move fall within 

the protocol. Any school accepting a pupil permanently onto their roll through the 

Managed Move Protocol will be credited in line with the IYFA protocol which will be 

overseen by the IYFA panel. 
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Host school meets with pupil and 

parent/carer to discuss possibility of 

a MM and names the Receiving 

School. This meeting takes place at 

the host school 

3. PROCESS 

3.1 

 

 

 

                                                         

      

 

 

 

 

                                              

Parent agrees  

To 

Managed Move 

  

 

Meeting takes place   
at receiving school   Pupil remains in 
to discuss MM  

  

                             Yes                           No                               

 

 

 

Host school recognises the need to 

pursue a Managed Move (MM) and 

makes contact with appropriate 

school(s) to negotiate. Inclusion 

Officer informed of process. 
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           Managed Move  

              successful? 

  No                          

                                                    Pupil returns to 

                              Host School 

 

               Yes 

 

 

             

 

                     

 

             

 

 

 

A trial period of 12 weeks 

begins. Regular reviews 

must take place as                                    

determined in draft 

agreement (recommend at 

midway point) 

Draft agreement drawn up 

between the Host School and 

the Receiving School. 

Inclusion Officer informed. 

Pupil becomes dual registered 

and a start date is agreed. 

Breakdown of Managed Move.  

Pupil returns to Host school. 

Inclusion Officer informed.   

 

Pupil moves to the roll of the 

receiving school and ceases to 

be dual registered 

Inclusion Officer informed and 

receiving school is accredited 

through IYFA for MM 



48 
 

3.2 If a school requires support from the LA in identifying a new placement for a pupil 

requiring a Managed Move, the Inclusion Officer will identify the most appropriate 

school, taking into account geographical proximity, parental preference and the 

number of pupils already placed at the school under the In Year Fair Access protocol. 

 

4. MANAGED MOVES FROM OUT OF BOROUGH 
 

4.1 Headteachers from Out of Borough who wish to negotiate a Managed Move with a 
Salford School should contact the Inclusion Officer and provide a written report which 
informs the LA of the issues surrounding the pupil’s place at their current school. This 
information will then be presented at the next IYFA panel to determine the 
appropriateness of a Managed Move between LA’s.  

 
4.2 It has been agreed to include this section within the protocol as it is important to 

maintain relationships with Headteachers across boundaries. However, it is clear that 
any such arrangements with regards Managed Moves must be reciprocated between 
LA’s.  

 

5. COMPLIANCE WITH STATUTORY REGULATIONS 
 

5.1 Parents have a statutory right to be admitted to a school that has places available. 
Therefore, in the final instance, this right cannot be overridden by the protocol. 
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Standard In-Year Admissions Procedure 

 
This procedure has been agreed in partnership between the Local Authority and Secondary 
Headteachers/Principals. There is a real commitment to ensure that all children from 11 to 
16 years of age within Salford are placed appropriately to ensure they have a positive 
educational experience. There is also a clear understanding that, in order for this procedure 
to work successfully, there must be a clear strategic and operational lead from the Local 
Authority which will be supported by Headteachers/Principals.  

 

1.  PURPOSE OF THE PROCEDURE 

1.1 This procedure is designed to support the facilitation of the placement of young 
people living in Salford who are seeking a school place. It is intended to cover pupils 
for whom in-year applications are a straightforward procedure and will be considered 
through the co-ordinated in-year admission arrangements.  This does not apply to 
LAC, children with a SEN statement/EHCP or IYFA applications. 

 

2. AIMS OF THE PROCEDURE 
2.1 This scheme is designed to: 

 Take into account the needs of the pupil and the needs of the school. 

 Reduce the time that pupils spend out of education provision. 

 Be equitable, transparent and have the confidence and involvement of all 
secondary provision. 

 

3. CIRCUMSTANCES IN WHICH THE PROCEDURE WILL BE APPLIED 

Applications new to the country NEW 

Applications moving from another authority OOA 

Applications between Salford schools/academies INY 

School concern referrals  SC 

 

4. MANAGEMENT OF THE PROCEDURE 

4.1 The procedure will be managed and led by the LA’s Inclusion Officer or a LA 

representative  in their absence. 

4.2 The Local Authority will work in close partnership with local services and secondary 

providers to ensure there is transparency within the system. 

4.3 The Inclusion Officer will take into account geographical proximity, parental 

preference and any additional needs of the child whilst having due regard to any 

specific school circumstances. 
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5. MAIN PRINCIPLES 

5.1 This procedure applies to all maintained secondary schools, community aided and 

academies.  All schools will work collaboratively regardless of the type of school.  

5.2 Schools will continue to admit pupils who apply for an available place, under normal 

admission arrangements. 

5.3 Schools must not refuse to admit a child thought to be potentially disruptive or likely 

to exhibit challenging behaviour on the grounds that the child is first to be assessed 

for special educational needs (paragraph 3.13 of the School Admissions Code). 

5.4 Due consideration will be given as to the appropriateness of placing children in a 

school, academy or other setting which is either in need of LA intervention or is in an 

Ofsted category following inspection.  

5.5 Wherever possible, pupils with a religious affiliation will be matched to a suitable 

school, but    this will not override the procedure.   

5.6 Siblings of pupils will aim to be allocated a place in the same school and such 

applications will be considered under the co-ordinated in-year admission 

arrangements. 

 

6. PROCESS 

6.1 On receipt of all in year applications the Inclusion Officer will identify under which 

category the application will be processed based on the information given.  Where 

information suggests that the child may have additional needs or concerns, additional 

information will be sought. 

6.2  The initial contact between the LA and a school regarding all pupil transfers will be 

through the Inclusion Officer’s admin support. 

6.3  Parental preference will be considered based on available places. 

   

6.4 NEW  

 First preference school, where places are available, is sent a request with relevant 
information and Cc to other preferences for information. 

 School considers the application and responds to the request  

 Either - Admission arrangements made and pupil goes on roll  
Or – School refuses giving specific reasons and preferences, in order, are sent a 

request.  Failure to allocate will result in the application being heard at panel 

 

OOA 

 Current/previous school contacted to request additional information using the Salford 
pro-forma then sent to preferred school on receipt. 

 First preference school, where places are available, is contacted with relevant 
information and Cc to other preferences for information. 

 School considers the application and responds to the request  

 Either - Admission arrangements made and pupil goes on roll  
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Or – School refuses giving specific reasons and preferences, in order, are sent a 

request.  Failure to allocate will result in the application being heard at panel 

 

INY 

 Current school contacted to raise awareness of the application and have the 
opportunity to discuss the application with parents so that any issues can be 
resolved. Subsequently the application may be withdrawn or the application proceeds 
and home school requests parental agreement if the transfer is to be on a 
managed move basis. 

Where current school agrees;  

 First preference school, where places are available, contacted with relevant 
information and Cc to other preferences for information. 

 School considers the application and responds to the request  

 Either - Admission arrangements made and pupil goes on roll  
Or – School refuses giving specific reasons and preferences, in order, are sent a 

request.  Failure to allocate will result in the application being heard at panel 

 

 SC 

 The Inclusion Officer considers the referral based on the supporting information 
given.  Where insufficient evidence is submitted the referral will be returned to the 
referrer.  

 The Inclusion Officer may direct the referral to the PRU/PHRU for advice 

 Referral form sent to appropriate provider for consideration. 

 Provider considers the referral and responds to the Inclusion Officer 
Either – referral accepted and pupil goes on main/dual roll as appropriate. 

Or – referral refused giving specific reasons. 

 

7. YEAR 7 APPLICATIONS 

7.1  NEW and OOA applications come under the normal Yr 7 admission arrangements 
until 31st  December due to some schools having waiting lists. From 1st January all 
applications fall  within the in-year process. 
 Where a place has already been taken up in a Salford school in the autumn term any 

 subsequent applications will not fall within the normal admissions arrangements and 

 therefore will be dealt with as an in-year application (with consideration being given 

to  school waiting lists until 31st December) 

 

8. YEAR 11 APPLICATIONS 

8.1 NEW and OOA applications received after January census will be considered for 

placement  with an alternative provider e.g. Salford City College.  This will be managed 

by The  Inclusion Officer.  Students will  be placed on the school roll closest to 

their address. 

 INY applications received from 1st September will be refused unless there are 

exceptional  circumstances. 
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Looked After Children and Previously Looked After 

 

For previously Looked After Children the parent/carer will need to provide 

evidence that their child was Previously Looked After. 

 

A Previously Looked After Child is defined as a child who after being Looked 

After became subject to: 

 

 an Adoption Order under the Adoption Act 1976 
 or under Section 46 of the Adoption of Children Act 2002 
 a Residence or Child Arrangement Order under Section 8 of the 
Children Act  1989 
 or a Special Guardianship Order under Section 14a of the Children Act 
1989 

 

 

In accordance with the Education (Admission on Looked After Children) Regulations 2006, 

all admission authorities must give the highest priority in their oversubscription criteria to 

LAC, although there is some flexibility with faith based schools. Local Authorities (LAs) may 

direct other admission authorities for any maintained school to admit a child in their care 

 

Both Looked After Children and Previously Looked After Children may be admitted 

above a school’s published admission number if it is felt to be in the best interest of 

the child. 

 

It is acknowledged that there is a need to place LAC in a school as quickly as is reasonably 

possible.  However, the speed of allocation will depend upon the nature and complexity of 

the individual case.  Involvement of carers, social worker and the Virtual School team is 

imperative in identifying the most appropriate school and in establishing any required 

support to aid the transition and induction process. 

 

Children with a SEN statement/EHCP 

 

Children with a Statement of Special Education Needs (ST)/Education, Health and Care 

Plan  (EHCP) are outside the remit of this protocol as they are placed in accordance with the 

SEN Code of Practice.  All applications received that fall within this category will be directed 

to the SEN team of the appropriate local authority. 
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In-Year Fair Access Protocol 

1.  PURPOSE OF THE PROTOCOL 

1.1 This protocol is intended to apply to unplaced children living in Salford, especially the 
most vulnerable, who are seeking a school place.  

 

2. AIMS OF THE PROTOCOL 

2.1 This scheme is designed to: 

 Acknowledge the real need of vulnerable and challenging young people to be 
dealt with quickly and effectively. 

 Take into account the needs of the pupil and the needs of the school. 

 Reduce the time that these pupils spend out of school. 

 Ensure that schools admit pupils with challenging and diverse needs on an 
equitable basis.  

 Eliminate the need for any one school to admit a disproportionate number of 
pupils who would fall within the protocol. 

 Be equitable, transparent and have the confidence of all secondary schools. 
 

3. CIRCUMSTANCES IN WHICH THE PROTOCOL WILL BE APPLIED 

3.1 The In Year Fair Access (IYFA) Protocol is intended to apply to vulnerable children 

who fall into one of the following statutory categories:   

 (paragraph 3.15 of the School Admissions Code) 

SECU Children from the criminal justice system   

REIN Children from Pupil Referral Units who need to be reintegrated into mainstream 

education 

OUT Children who have been out of education for two months or more 

GRT Children of Gypsies, Roma, Travellers 

REF Refugees and asylum seekers 

HOM Children who are homeless and those placed in temporary accommodation 

RISK Children with unsupportive family backgrounds, who may be subject to a child 

in need/child protection plan, for whom a place has not been sought 

CAR Children who are carers 

SEN Children with special educational needs, disabilities or medical conditions 

(without a statement/education, health and care plan) 

 

Discretionary consideration will also be given to; 

 

EXC Children with a history of behavioural problems, evidenced by a number of 

fixed term exclusions or similar in-school sanctions and those at risk of 

permanent exclusion  
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MULT Children with unexplained multiple school moves 

EHE Children who have applied to return to mainstream schooling following a period 

of elective home education 

ATT Children with a history of attendance problems (below 85% within the past 

academic year) 

SERV Children of UK Service personnel and other Crown Servants 

 

4. MANAGEMENT OF THE PROTOCOL 

4.1 The protocol will be managed and led by the LA’s Inclusion Officer or a LA 

representative in  their absence. In the absence of the Inclusion Officer the operational 

process will be  undertaken by the School Admission Team. 

4.2 The Local Authority will work in close partnership with local services and secondary 

schools to ensure there is transparency within the system. 

4.3 The IYFA Panel will: 

 Meet at least half termly during term time 

 Consist of; 

 A LA Officer within Targeted Services and the Inclusion Officer. 

  Headteachers and Principals of secondary providers 

 Nominated Headteacher of the Pupil Referral Unit(s). 

 Headteacher of the SEBD Special School. 

      Headteacher of the Canterbury Centre    

4.4 The above panel will consider all cases that the Inclusion Officer/Admissions Team 

has been unable to resolve within the previous month. They will also give 

consideration and acknowledgement to all Managed Moves which have taken place 

between schools. 

4.5 The Inclusion Officer and the IYFA Panel will take into account geographical 

proximity, parental preference and the number of pupils already placed under the 

protocol.  However, there is no duty for the local authority to comply with parental 

preference when allocating places through the Fair Access Protocol. 

 

5. MAIN PRINCIPLES 

5.1 This Protocol applies to all maintained secondary schools, community aided and 

academies.  All schools will work collaboratively regardless of the type of school. 

5.2 As such, whilst all schools must be included within the Protocol, exceptionally, certain 

schools may not be expected to take children through the IYFAP.  This will only be 

appropriate where a school has a particularly high proportion of children with 

challenging behaviour or previously excluded children and may include a school that 

is in special measures or which has recently come out of them. However, the 

determination of which school will not be expected to take a child through the IYFAP 
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will be subject to local agreement by Panel members and might change through the 

year depending on circumstance. 

5.3 Schools will continue to admit non IYFA pupils who apply for an available place, 

under normal admission arrangements. 

5.4 Schools cannot cite over-subscription if they are asked to admit a pupil under the 

protocol.   IYFA pupils will be given priority for admission over any others 

awaiting an appeal for  admission, with the exception of LAC and SEN pupils.  

5.5 Admission authorities must not refuse to admit a child thought to be potentially 

disruptive or likely to exhibit challenging behaviour on the grounds that the child is 

first to be assessed for special educational needs (paragraph 3.13 of the School 

Admissions Code). 

5.6 Children placed under this Protocol must be given priority over others on a waiting list 

(paragraph 2.14 of the School Admissions Code). 

5.7 A child will not be counted as having been placed under the Protocol for a particular 

school if the placement breaks down within 12 school weeks of the child’s start date. 

5.8 Schools must not insist on an appeal hearing before admitting a child under this 

protocol. 

5.9 Wherever possible, pupils with a religious affiliation will be matched to a suitable 

school, but  this will not override the protocol.   

5.10 Siblings of pupils placed under the IYFA protocol will not be allocated a place in the 

same school unless there are places in the relevant year group(s). Such applications 

will be considered under the co-ordinated in-year admission arrangements. 

 

6. PROCESS 

6.1 The initial contact between the LA and a school regarding all pupil transfers will be 

through the Inclusion Officer or the School Admissions Team.  

6.2 The Inclusion Officer will have the responsibility for identifying a pupil as being 

covered by the IYFA protocol based upon evidence received from the 

parent/transferring school/involved services/Local Authority. The Inclusion Officer is 

the operational lead and has an overview of the placement of all pupils identified 

under the protocol. This will ensure that this work is joined up and schools are 

allocated pupils on a fair, equitable and transparent manner. Once a pupil has been 

classified as IYFA the LA will initiate the protocol and place the pupil accordingly, 

once supporting information has been received (where possible). 

6.3 The LA will e-mail the named contact at the allocated school within 5 school days 

following receipt of the application. Schools must respond, in writing (e-mail), within 5 

school days so that the admission of the pupil is not unduly delayed. Where the 

named school disputes the initial request from the LA, they must provide their 

reasons in writing using the (IYFA School Admissions form) to the Inclusion Officer 

for referral to the panel.  
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6.4 Where requests for the placement of IYFA pupils are refused by the identified school 

following panel decision, the LA will consider further options to arrange the 

admission. 

6.5 Due consideration will be given to ensuring that appropriate “wrap around” support is 

provided to the child to ensure increased success of the placement. A risk 

assessment should be completed to identify possible assessment needs and to 

identify the most appropriate school placement. 

6.6 Pupils placed under the protocol will be given a target start date no later than 10 

school days after the allocated school has either: 

 Accepted and agreed to the placement request. 

 Been instructed by the IYFA panel to accept the child following further 
consideration of the case. 

6.7 Pupils placed from a Pupil Referral Unit/Short Stay School should be dual registered 

at the receiving school from the first day of attendance at the school. This will ensure 

systems are in place to enable joint working to be established, increasing the 

potential success of the placement. The dual placement will be time limited for up to 

12 school weeks, with an option to extend to a maximum of 18 weeks.   

6.8 With parental agreement all In Year moves, for IYFA pupils, between Salford schools 

will be done on a managed move basis.  As with 7.7 these pupils should be dual 

registered from the first day of attendance at the receiving school.  The dual 

placement will be time limited for up to 12 school weeks, with an option to extend to a 

maximum of 18 weeks.   

 

7. NUMBER OF PUPILS SCHOOLS WILL BE ASKED TO TAKE 

7.1 This will be dependent on the annual number of requests for pupil placements 

through the IYFA protocol. However, it is agreed that all allocations will be jointly 

managed, in a transparent manner, by the Inclusion Officer and the IYFA panel. 

7.2 The allocation of placements in individual schools will be managed by the Inclusion 

Officer who will update the monitoring sheet and circulate to Secondary 

Headteachers/Principals. 

7.3 The Terms of Reference for the management of the IYFA panel will be agreed 

annually between the LA and Secondary Headteachers/Principals  

7.4 Due consideration will be given as to the appropriateness of placing children in a 

school, academy or other setting which is either in need of LA intervention or is in an 

Ofsted category following inspection. These decisions will be taken by the IYFA 

Panel. 
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Managed Moves Protocol (including respite places)  

 
1. PURPOSE OF THE PROTOCOL 
 

1.2 This protocol is intended to meet the needs of those young people who are seeking 
or require a transfer from their current secondary school whose school placement 
has broken down and who would benefit from a “fresh start”. 

1.3  It is intended to acknowledge the real need of vulnerable young people where the 
current  school placement has irrevocably broken down. 

1.4  When necessary, schools will admit pupils with challenging educational needs on an 
 equitable basis, eliminating the need for any school to admit an unreasonable 
proportion of  such pupils 

1.5 This protocol will be equitable, transparent, managed and have the 
confidence of all schools. 

2. PRINCIPLES OF THE PROTOCOL   

2.1 This Protocol applies to all maintained secondary schools, community aided 
and academies.  All schools will work collaboratively regardless of the type of 
school. 

2.2 A Managed Move or respite place should be presented as a positive strategy 
and be part of the school’s overall behaviour policy.  

2.3 It is expected that the option of a Managed Move or respite place will be given 
full consideration prior to a permanent exclusion for cumulative incidents of 
misbehaviour. 

2.4 Salford schools will work in partnership, through a panel process, to arrange 

Managed  Moves between schools.  When a school recognises the need to 

pursue a Managed Move  or respite place it will make a referral to panel through 

the Inclusion Officer.  The panel will  consider the referral and make a 

recommendation.  

2.5  The system of Managed Moves will embody the principle that all schools are 

committed to a fair process to ensure vulnerable and challenging children are not 

“moved on” from school to school in an unplanned or uncoordinated way which may 

have a detrimental impact on other local schools.  

2.6 The home school will retain full responsibility of the young person e.g. parental 

complaints, providing evidence to support assessments, funding EP or respite 

places.  

2.7 Any school accepting a pupil permanently onto their roll through the Managed Move 

Protocol will be credited in line with the IYFA protocol which will be overseen by the 

IYFA panel. 

2.8 Whilst all schools must be included within the protocol, exceptionally, certain schools 

may not be expected to take children on Managed Moves.  This will only be 

appropriate where a school has a particularly high proportion of children with 

challenging behaviour or previously excluded children and may include a school that 

is in special measures or which has recently come out of them. However, the 

determination of which school will not be expected to take a child through the 

protocol will be subject to local agreement by panel members and might change 

through the year depending on circumstance. 
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3. PROCESS 

3.1 Agreed expectations of schools/academies   (unless in response to a crisis/incident) 

Provision prior to school referral  

 Behaviour policy followed 

 Strategies/interventions implemented are recorded with outcomes 

 CAF in place/offered where appropriate  
 

Referral 

 Referral form to be fully completed i.e. additional support/intervention 
strategies provided with outcomes. 

 

Consistency of approach required by the receiving school 

 Process must be adhered to; 
e.g. review meetings held and attended by a representative from both 

schools, child and parents. All meetings to be recorded (model document?) 

(If parents don’t attend the school will follow up with a letter.  KH to draft) 

 Communication at all stages is crucial  

 Initial meeting should stress the positive aspects of a managed move (fresh 
start) whilst clearly outlining the school’s expectations.  A managed move 
should not been seen as punitive but as a solution to improve the educational 
provision and outcomes for the young person. Consider inviting other 
professionals involved e.g. social worker, YOS who can offer support. 

 Integration in line with normal in year admissions i.e. fully integrated into 
mainstream unless there are exceptional circumstances. 

 Incidents of behaviour managed in line with behaviour policy (i.e. as one of 
your own) 

 

 Successful Managed Move 

 Final meeting to acknowledge the success of the managed move for the 
young  person and the receiving school. 

 Failed Managed Move 

 A minimum of one day notice to the home school to enable a re-integration 
meeting.   If receiving school refuses admission on that day then they will apply a 
fixed term  exclusion. 

 Reason for failure using an exclusion code with a brief summary and 
evidence (e.g.  behaviour log, strategies/interventions used) sent to home 
school and Inclusion  Officer 

 Inclusion Officer to review with home school 6 months (or term?)  following 
the failed  MM.  In recognition that sometimes the MM has a positive impact on 
the child’s  return to the home school. 

 Reporting 

 All managed moves reported to IYFA panel for scrutiny and challenge 

 Request for an extension after 12 weeks to be reviewed at IYFA panel 
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3.2 If a school requires support from the LA in identifying a new placement for a pupil 

requiring a Managed Move, the Inclusion Officer will identify the most appropriate 

school, taking into account geographical proximity, parental preference and the 

number of pupils already placed at the school under the protocol. 

 

3.3 The process will be monitored and evaluated by the Inclusion Officer, who will report 

on its’ effectiveness to the IYFA panel and the LA. 

 
4. MANAGED MOVES FROM OUT OF BOROUGH 

4.1 Headteachers from out of authority who wish to negotiate a Managed Move or respite 
place with a Salford school should contact the Inclusion Officer and provide a written 
report which informs the LA of the issues surrounding the pupil’s place at their 
current school. This information will then be presented at the next IYFA panel to 
determine the appropriateness of a move between LA’s.  

4.2 It has been agreed to include this section within the protocol as it is important to 
maintain relationships with Headteachers across boundaries. However, it is clear that 
any such arrangements with regards Managed Moves must be reciprocated between 
LA’s.  

 

Compliance 

 
1. COMPLIANCE WITH STATUTORY REGULATIONS 

1.1 Parents have a statutory right for their child to be admitted to a school that has places 
available. Therefore, in the final instance, this right cannot be overridden by the 
protocols. 

 
1.2 COMPLIANCE WITH THE PROCEDURE 

 Any system for placing pupils will only succeed if all schools agree to accept the 

procedures  and adhere to them. If a problem arises with a particular school it is in the 

 interests of all  parties for the issue to be referred to the in-year admissions panel to 

be resolved. 

 

Monitoring and Evaluation 

1. MONITORING AND EVALUATION  

1.1 The allocation of placements in schools will be managed by the Inclusion Officer who 

will maintain a data monitoring sheet and circulate to Secondary 

Headteachers/Principals prior to the monthly panel meetings. 

 

1.5  The PHRU admissions group will meet prior to panel and report to the Inclusion 
Officer so  that cases can be included in the panel monitoring process. 
 

1.6  The procedure will be reviewed annually in July so that any amendments can be 
agreed  and implemented from the start of the following academic year. 
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Terms of Reference 

 
1. PRINCIPLES 

1.1 Salford schools agree that working together will improve the outcomes for all 

children, and in particular those who fall into a category under the In Year Fair 

Access Protocol.  The formulation of a panel which is “owned” by 

Headteachers/Principals will ensure that there is transparency and equity with 

regards to the placements of theall children within Salford. 

1.2 This protocol is designed to: 

 Acknowledge the need of all children, especially the most vulnerable and 
challenging, to be dealt with quickly and effectively in allocating school places. 

 Take into account the needs of the pupil and the needs of the school. 

 Reduce the time that pupils spend out of school. 

 Ensure that schools admit pupils with challenging and diverse needs on an 
equitable basis.  

 Eliminate the need for any one school to admit a disproportionate number of 
vulnerable and challenging pupils. 

 Be equitable, transparent and have the confidence f all secondary schools. 
 
 

2. PURPOSE OF THE IYFA PANEL 

2.1 The overall purpose of the IYFA panel will be to: 

 Provide an overall strategic view of the placement of all in year admissions, 

including vulnerable children.  

 Provide a strategic lead and direction to the placement of pupils within clusters.  

 Promote, initiate, support and monitor the placement of vulnerable children 

across the cluster groups. 

 Discuss common themes raised by the cluster groups with regards to the 

placement of vulnerable children. 

 Monitor the data with regards to admissions, exclusions and managed moves. 

2.2 The Inclusion Officer will provide an overview of the placement of all in year school 
placements, vulnerable children and those who are LAC or Previously LAC.  It has 
been acknowledged that such a comprehensive overview would be helpful to the 
IYFA panel in their decision making process. 

 
 
3. MANAGEMENT 

3.1 The IYFA Panel will: 

 Elect a chair and vice chair (past president of SHAPAS) 

 Set a regular meeting cycle – at least half termly during term time, in line with 
the School Admissions Code 

 Guarantee attendance at meetings  

 Keep minutes of meetings 
 
 
 
 
 



62 
 

4. MEMBERSHIP  

4.1  The membership of the IYFA panel will include, as a minimum; 

 Assistant Director / LA Officer within Targeted Services and the Inclusion Officer. 

 Headteachers and Principals of Secondary providers 

 The nominated Headteacher of the Pupil Referral Unit(s). 

 The Headteacher of New Park Special School. 

 The Headteacher of The Canterbury Centre 
 
4.2 Panel members will: 

 Attend on time and not leave early 

 Represent their organisation and ensure that there is feedback on debates 
and decisions 

 Ensure action agreed takes place 

 Produce reports /briefings within agreed timescales 

 Share information 

 Respect views of members 

 Respect confidential information  

 Look after everyone’s interests through commitment to joint working 

 Learn from each other and share good practice 
 
 

5. DECISION MAKING 

5.1 The panel will achieve consensus through debate 

5.2 The Chair will ask for a show of hands to determine decisions; the Chair has a 

casting vote 

5.3 Members will declare a conflict of interest regarding any agenda item or other 

discussion  and be exempt from the voting process 

5.4 The declaration will be treated as confidential. 

5.5 The member will be asked to withdraw if requested by the Chair 

6. DISPUTE RESOLUTION 

6.1 If there is a dispute the panel will attempt to solve this through discussion between 

relevant partners, at an early as possible stage, to ensure disputes are resolved 

speedily. 

6.2 If an individual institution is unable to agree to their responsibilities as part of the 

panel then the Local Authority will broker a solution. 

 

7. AGENDA AND PAPERS 

7.1 The Inclusion Officer and Chair will set the agenda for the meetings. 

7.2 Panel members can request agenda items by informing the Inclusion Officer 3 days 

before the meeting 

7.3 At the start of a meeting panel members can request the Chair to include items under 

Any Other Business 
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8. SUPPORT FROM THE LA 

 The LA will provide support by servicing meetings including:  

 Setting the agenda 

 Collating all available information on individual pupils 

 Taking minutes 

 Notifying individual schools of the pupils allocated from the panel 

 Notifying families of the allocated school place 
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Appendix A  (Section 3 -  Managed Move Protocol, page 8) 

Managed Move Process Flowchart 

 

 

 

 

 

 

 

 

Receiving school identified and arrangements brokered by Inclusion Officer 

 

 

 

    

Meeting takes place at receiving school to discuss the move 

Agreement drawn up between both schools and parents  

Pupil becomes dual registered and a start date is agreed 

 

 

 

 

A trial period of 12 weeks (Max 18 weeks) begins. 

Regular reviews must take place as determined in the agreement  

(recommended at 6 week point) 

 

 

 

 

 

 

Managed Move Fails 

Pupil returns to home school and dual 

registration ceases. 

 

(Schools will endeavour to reach a 

minimum of 6 weeks) 

 

Managed Move Successful 

 

Pupil moves to the roll of the receiving 

school and ceases to be  

dual registered at home school 

 

Inclusion Officer informed and receiving 

 

Home school recognises the need to pursue a managed move or respite place.   

School meets with parent to discuss the possibility of a move 

If parents agree the school makes a referral to the Inclusion Officer 
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Appendix B 

 

                                                                                                     
School Concern Referral 

 

Details of Young Person 

Name: DOB: 

IYFA:   Yes/No       Category: Yr Group: 

Gender:    Male                  Female Attendance:                    % 

Ethnicity: First Language: 
 

Current School:  
 

Provision Requested: e.g. managed move, respite 

 

Details of Parents/Carers with Parental Responsibility 

Name: Name: 

Address: 
 
 
 

Address: 
 
 
 

Tel No: Tel No: 

Relationship: Relationship: 
 

   Detail/Comment 

Parent/Carer permission given?        Yes No  

LAC/Previously LAC  Yes No  

SEN Statement/ECH Plan Yes No  

SEN (Non Statement// Ed,care & Health Plan Yes No  

Child Protection/Child in Need/TAC/CAF Yes No e.g. CAF offered but refused 

 

Parent/Carer School Preference 

1.  

2.  

3.  
 

Details of Referral 

What has led to this young person being referred? (Bullet point main concerns/issues) 
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How would the change of educational provision benefit the young person? 
 
 
 
 
 
 

Previous Provision (e.g. previous school, managed moves, respite, part -time) 

Provision From To 

   
   

   

   
 

External Agency Involvement (e.g. EP, Social Care, CAMHS, BIT, YOS) 

Agency Key Worker Contact Details 

   

   

   
 

Additional Support /Intervention/Strategies Provided in School  

Strategy Outcome 

 
 
 
 
 
 
 

 

 

Young Person’s View of The Referral (Where possible) 

 
 
 
 
 
 

Parents/Carers View of The Referral (Where possible) 
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DO YOU CONSIDER THERE TO BE ANY RISKS TO LONE WORKERS VISITING THE HOME?  

YES / NO (IF YES PLEASE GIVE DETAILS) 
 

 

Documentation to Support the Referral (attach to referral) 

Attendance Record       Y/N Attainment Record         Y/N Behaviour Log             Y/N 

CAF                                 Y/N SEN Records                  Y/N Other                             Y/N 
 

Person Making the Referral Date: 

Name: Designation: 

Tel No: Email: 
 

Please email the completed form back to Karen Hamer; karen.hamer@salford.gov.uk 

 

  

mailto:karen.hamer@salford.gov.uk
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Appendix 3 – Example Ethical Approval  
 

COMMITTEE ON THE ETHICS OF RESEARCH 
ON HUMAN BEINGS 

 
Application form for approval of a research project 

 
1. Title of the research  

 
 3. What is the principal research question/objective? (Must be in language comprehensible to a lay 

person.)  

 

3.4. What is the scientific justification for the research? What is the background? Why is this an  

area of importance / has any similar research been done? 

(Must be in language comprehensible to a lay person.)  

 

3.5. How has the scientific quality of the research been assessed?(Tick as appropriate)  

 Independent external review 

 Review within a company 

 Review within a multi−centre research group 

 Internal review (e.g. involving colleagues, academic supervisor) 

 None external to the investigator 

 Other, e.g. methodological guidelines (give details below) 

 

 

3.6. Give a full summary of the purpose, design and methodology of the planned research, including a 

brief explanation of the theoretical framework that informs it. It should be clear exactly what will 

happen to the research participant, how many times and in what order. Describe any involvement of 

research participants, patient groups or communities in the design of the research. 

(This section must be completed in language comprehensible to the lay person.) 

  

 

3.6.3. How many participants will be recruited?  

If there is more than one group, state how many participants will be recruited in each group.  

 

3.6.4. How was the number of participants decided upon? 

If a formal sample size calculation was used, indicate how this was done, giving sufficient information to 

justify and reproduce the calculation.  

 

3.6.5. Describe the methods of analysis  

 

3.7. Where will the research take place? 

 

3.8. Names of other staff involved. 

 

3.9. What do you consider to be the main ethical issues which may arise with the proposed study and 

what steps will be taken to address these? 

 

 

4. Details of Subjects. 

 

4.1. Total Number 

 

4.2 Sex and Age Range 

 

4.3 Type  
4.4. What are the principal inclusion criteria? 

4.5. What are the principal exclusion criteria? 

 

4.6. Will the participants be from any of the following groups? (Tick as appropriate) 
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 Children under 16 
 Adults with learning difficulties 
 Adults who are unconscious or very severely ill 
 Adults who have a terminal illness 
 Adults in emergency situations 
 Adults with mental illness (particularly if detained under mental health legislation) 
 Adults with dementia 
 Prisoners 
 Young offenders 
 Adults in Scotland who are unable to consent for themselves 
 Healthy volunteers 
 Those who could be considered to have a particularly dependent relationship with the investigator,            
e.g. those in care homes, medical students. 
 Other vulnerable groups 
 

Justify their inclusion 

 

5 Details of risks/activities 

 

5.4  What are the potential adverse effects, risks or hazards for research participants, including 

potential for pain, discomfort, distress, inconvenience or changes to lifestyle for research 

participants? 

 

5.5 Will individual or group interviews/questionnaires discuss any topics or issues that might be 

sensitive, embarrassing or upsetting, or is it possible that criminal or other disclosures requiring 

action could take place during the study (e.g. during interviews/group discussions, or use of 

screening tests for drugs)? 

Yes  No 

If yes, give details of procedures in place to deal with these issues: 

 

5.7  What is the potential benefit to research participants? 
5.8 What is the potential for adverse effects, risks or hazards, pain, discomfort, distress, or 

inconvenience to the researchers themselves? (If any) 

  

6. Safeguards 

6.1 What precautions have been taken to minimise or mitigate the risks identified above? 

 

6.2  Will informed consent be obtained from the research participants? 

 Yes   No 

If Yes, give details of who will take consent and how it will be done. Give details of the experience in taking 

consent and of any particular steps to provide information (in addition to a written information sheet) e.g. 

videos, interactive material. 

If participants are to be recruited from any of the potentially vulnerable groups listed in Question 4.6, give 

details of extra steps taken to assure their protection. Describe any arrangements to be made for obtaining 

consent from a legal representative. 

 

6.3  Will a signed record of consent be obtained? 

 Yes   No 

 

 

6.4  How long will the participant have to decide whether to take part in the research? 

  

6.5 What arrangements have been made for participants who might not adequately understand 

verbal explanations or written information given in English, or who have special communication 

needs? (e.g. translation, use of interpreters etc.) 

 

6.9 What arrangements have been made to provide indemnity and/or compensation in the event of a 

claim by, or on behalf of, participants for (a) negligent harm and (b) non-negligent harm? 

 

7. Data Protection and Confidentiality  

 

7.1 Will the research involve any of the following activities at any stage (including identification of 

potential research participants)? (Tick as appropriate) 
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 Examination of medical records by those outside the NHS, or within the NHS by those who would not 
normally have access 

 Electronic transfer by magnetic or optical media, e-mail or computer networks 
 Sharing of data with other organisations 
 Export of data outside the European Union 
 Use of personal addresses, postcodes, faxes, e-mails or telephone numbers 
   Publication of direct quotations from respondents 

 Publication of data that might allow identification of individuals 
 Use of audio/visual recording devices 
 Storage of personal data on any of the following: 

 Manual files including X-rays 

 NHS computers 
 Home or other personal computers 
 University computers 
 Private company computers 
 Laptop computers 

 

 

7.2 What measures have been put in place to ensure confidentiality of personal data? Give details of 

whether any encryption or other anonymisation procedures have been used and at what stage? 

 

 

7.3 Where will the analysis of the data from the study take place and by whom will it be  

undertaken?  

 

7.4  Who will have control of and act as the custodian for the data generated by the study?  

 

7.5  Who will have access to the data generated by the study?  

 

8. Reporting Arrangements 

8.1 Please confirm that any adverse event will be reported to the Committee 

  

8.2.  How is it intended the results of the study will be reported and disseminated? 

(Tick as appropriate)  

 Peer reviewed scientific journals  
 Internal report  
 Conference presentation  
 Thesis/dissertation/ assignment submission 
 Written feedback to research participants 
 Presentation to participants or relevant community groups 
 Other/none e.g. Cochrane Review, University Library 

 
8.3 How will the results of research be made available to research participants and communities 

from which they are drawn? 

 

8.5 What arrangements are in place for monitoring and auditing the conduct of the research?  

 

9. Funding and Sponsorship 

9.1 Has external funding for the research been secured? 

 Yes   No Not applicable – part of the researchers employed role 

 

 

 

 


